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DISSERTATION ABSTRACT
A STUDY OF THE SELECTION AND PREPARATION
OF PRINCIPALS FOR THE MIDDLE SCHOOL
By
Anne W. Fannin
In the past decade Americans have witnessed many changes in their
schools. One of the most obvious is the rise of the middle school as
the second phase of American intermediate schools. Surveys by profes¬
sional organizations and educators report a proliferation of middle
schools throughout the country.
The purpose of this study was to provide a meaningful description
of the selection and preparation processes of principals for the middle
school by identifying (1) current certification requirements established
by chief state school officers for middle school principals, (2) the
selection criteria utilized by chief school administrators in selecting
principals for the middle school, (3) curriculum and/or course require¬
ments for middle school principals established by graduate schools that
offer training in educational administration, and (4) the formal educa¬
tional preparation, and educational experiences that practicing middle
school principals considered pertinent to their effectiveness in middle
school administration
2
The descriptive-survey method of research was used in the study.
The procedures used to obtain data for the research report included the
mailing of letters of inquiry to (1) all chief state school officers
requesting certification requirements for middle school principals, and
names and addresses of chief adninistrative officers of school systems,
(2) randomly selected school superintendents throughout the country
requesting a listing of schools in school systems designated as middle
schools (any combination of grades in the 5-8 range), and criteria used
in the selection of principals for the middle school, if any, and (3) all
graduate schools of education offering training in educational adminis¬
tration requesting information relative to the provision of special cur¬
riculum and/or courses and internship experience for middle school prin¬
cipals. Questionnaires were designed and sent to randomly selected school
superintendents throughout the country to collect information concerning
the criteria used in the selection process for middle school principals,
and to randomly selected practicing middle school principals throughout
the country to determine what formal training and educational experiences
were perceived by them as relevant to the administration of middle schools.
Selected Findings
1. The majority of the chief state officers reported that official
certification requirements had not been established specifically for
middle school principals.
2. A majority of the graduate schools do not offer a planned pro¬
gram of study nor a course(s) specifically designed for the preparation
of middle school principals, and most graduate schools do not require
internship experience for middle school principal trainees.
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3. The majority of the school superintendents sampled indicated
that written criteria specifically designed for use in the selection of
principals for the middle school are not provided.
4. The majority of the school superintendents rank ordered five
criteria as being "absolutely essential" in the selection of principals
for the middle school as follows: (a) ability to work with members of
the professional staff, students and members of the community to develop
and carry out the total program at the middle school level, (b) success¬
ful teaching experiences, including classroom experience, (c) the ability
to execute effectively the management responsibilities associated with
the support of the total middle school program, (d) possession of various
intellectual skills in reading, thinking, problem solving, and appropri¬
ate habits of behavior, and (e) advanced formal training and successful
administrative experience.
Conclusions
The recognition of the middle school as a distinct unit of school
organization cannot be found in the certification practices of most of
the states. Preparatory programs for the principalship had no special
emphasis at the middle school level. The selection process for the middle
school principal had no explicitly written criteria. The need for the
middle school principal to be knowledgeable about problems peculiar to
transescents was a distinctive trait identified by practicing principals
as primary in importance to successful middle school adninistration. It
was seen that courses directly related to the middle school principal's
job as an educational adninistrator were considered to be more essential
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than those that treat education more broadly. By a very large margin,
duty as an assistant principal of the middle school was judged to be the
most important assignment prior to assuming the principal ship.
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Rationale. In the past decade Americans have witnessed many changes
in their schools. One of the most obvious is the rise of the middle school
as the second phase of American intermediate schools.
A National Education Association Survey in 1963-64 found only 20 of
443 school systems reporting schools organized on grades 5-8 or 6-8 organi¬
zational pattern. Two years later, William A. Cuff conducted a survey in
which he identified 449 middle schools. He defined middle schools as
having grades 6-7, and not extending below grade 4 or above grade 8. Of
these, 35 per cent were organized on grades 6-8 basis and 30 per cent on
a 5-8 basis. In 1967-68, William A. Alexander reported 1,101 middle
schools. Using a definition similar to Cuff's he defined the middle school
as being "a school which corrfjined into one organization and facility cer¬
tain school years (usually grades 5-8 or 6-8) which have in the past been
separated in elementary and secondary schools under such plans as the
6-3-3, 6-2-4, and 6-6."^ Kealy, using Alexander's definition, conducted
a survey in 1970 and reported finding 2,298 middle schools. These find¬
ings indicated that during a six year period, the number of middle schools
^Willian Alexander, Emmett L. Williams, Mary Compton, Vynce A.
Hines; and Dan Prescott, The Emergent Middle School (New York: Holt,
Rinehart and Winston, 1968), p. 168.
1
2
more than doubled every two years.^
The movement toward middle schools has been given much impetus by new
state and regional organizations. New publications have emerged to give
national identity to the movement. In addition, a plethora of books and
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articles on the topic have appeared in recent years.
American middle schools are fulfilling an increasingly vital func¬
tion in the life of the nation. In order that the responsibilities which
go with this vital function may be adequately met there is a need for this
knowledge about all of the important characteristics of the middle school
research. Since the principal is certainly one of the most influential
persons in determining the quality of education provided by the middle
school, there is also a research need for more information about the
characteristics of the middle school principalship.
3
Recent surveys by the Department of Elementary School Principals
in conjunction with the Research Division of the National Elementary
School Principals, and those conducted by the National Association of
4 5
Secondary School Principals ’ together with the Educational Testing
Vhomas E. Gatewood, "What Research Says About The Middle School,"
Educational Leadership, December 1973» pp» 221-224.
^Ibid.
The Elementary School Principalship in 1968 ... A Research
Study (Washington, D. C.: Department of Elementary School Principals,
National Education Association, 1968), p. 4.
I±
D. A. Rock and J. K. Hemphill, Report of the Junior High School
Principalship (Washington, D. C.: National Association of Secondary
School Principals, /1966/), pp. 3-68.
^J. M. Richards, "Progress Report: A Study of the Secondary School
Principal," The Bulletin of the National Association of Secondary School
Principals, 48 (April 1964): 211-216.
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Service, reflect the growing status of the principalship, the improvement
of preparation programs for principals, and increased opportunities for
leadership and advancement. There is, however, a paucity of information
in the literature and research studies that deals specifically with a
description of the middle school principalship.
Evolution of the Problem. The problem for this study crystallized
for the writer while participating in a preliminary screening procedure
for the selection of principals for the middle school. Questions were
repeatedly raised by aspiring school personnel relative to the identifi¬
cation of characteristics and competencies unique to the middle school
principalship. The limited data available describing the characteristics
and competencies of the middle school principal left many unanswered
questions, which subsequently led to the planning of this study.
The literature is replete with studies about many aspects of middle
school education. However, there is not an extensive report available
at this writing that deals specifically with descriptive criteria for the
selection of principals for the middle school, nor is there evidence of
preparation programs specifically designed for middle school administra¬
tors. In terms of certification, the fact that only two states have cer¬
tification opportunities for middle school administrators indicates that
there is not an identifiable national trend in this direction.
Contribution to Educational Knowledge. The study should provide
data of interest to State Departments of Education in establishing cri¬
teria for certification requirements of middle school administrators.
The study should provide data of significance to boards of education
and superintendents of schools in establishing criteria for the selection
k
of principals for the middle school.
The identification of the most beneficial courses and problem areas
should be significant to those graduate schools of education which design
curricula for the education of school principals. Through the identifica¬
tion of problem areas, steps might be taken to modify and strengthen those
areas through preparatory training and in-service education programs.
The study should provide valuable information to practicing prin¬
cipals of middle schools for self-evaluation and professional development
purposes, and it should give insight into the position and provide guid¬
ance for those for those aspiring to the middle school principalship.
Finally, the results of this study will provide a data base relating
to the middle school principalship that should generate subsequent research
on this topic.
Statement of the Problem. The problem deals with the question: Can
a meaningful description be made of the selection and preparation processes
of the principals for the middle school?
Major Research Purpose. The major purpose of this study is to pro¬
vide a meaningful description of the selection and preparation processes
of principals for the middle school.
Specific Purposes. Specifically, the study proposes to answer the
following questions:
1. What are the state certification requirements for middle
school principals?
2. What are the requirements in preparatory and in-service
training programs for middle school principals?
3. What are the criteria used in the selection of principals
for the middle school?
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4. What courses, training, and experiences have middle school
principals identified as contributing to their effectiveness
in middle school administration?
Scope of the Study* The scope of this study ranged from a nation¬
wide survey of chief state school officers and graduate schools of educa¬
tion offering advanced degrees in educational administration, to a ran¬
domly selected sampling of school superintendents and practicing middle
school principals throughout the country, to obtain data relative to a
meaningful description of the selection and preparation processes of
principals for the middle school. Many of the relationships investigated
need extensive treatment. This study was intentionally exploratory.
Limitations of the Study. Hie study was limited to the degree that:
1. The conduct of the National studies was valid.
2. The possibility that the school directories and other
listings used in this study to gather data were incom¬
plete, inaccurate, outdated, or otherwise inadequate
from the standpoint of the sampling purpose.
3. The cost of total sampling of superintendents and middle
school principals throughout the country was prohibitive
for the researcher; therefore, a total sampling was taken
from states with twenty-five or less middle schools, and
a random sampling was taken from states with more than
twenty-five middle schools.
4. The writer was able to classify the information received
in meaningful categories.
Definition of Terms. The specific topic of this study is "A Study
of the Selection and Preparation of Principals for the Middle School."
Key concepts, terms and definitions used in this study are:
1. Administrative Experiences—the application of concepts
and fundamental understandings in the solution of problems,
specifically those involving administrative judgment, and
decision-making encountered either in the school situation
6
or in life.^
2. Senior High School—the upper part of a divided, reorganized
secondary school, comprising usually grades 10 to 12 or 9 to
12.2
3* Intermediate School—middle schools and junior high schools
canmonly referred to as intermediate schools because they
occupy a position between an elementary school and a high
school.3
4. Junior High School—usually, a school that enrolls pupils
in grades 7, 8, and 9. It was designed to bridge the gap
between elementary school and high school, making the
transition easier for early adolescents who experience
rapid, physical maturation.^
5. Middle School—designates a school in between elementary
and high school which combines into one organization and
one facility at least three of the middle school years,
beginning with grades 5 or 6 and going through grade 8,
and is usually devoted to the education of the child who
is in the age bracket of ten to fourteen.
6. Elementary School—a school having a curriculum offering
work in any combination of grades 1 to 8 or from the pre¬
primary grades to grade 8.5
7. Adolescence—a period in human development occurring
between puberty and maturity and extending roughly from
13 or 14 years of age until 21 years of age.^
8. Preadolescence—that period of life comprising the years
just prior to pubescence, or early stages of pubescence.7
^Carter V. Good, Dictionary of Education (New York: McGraw Hill
Book Company, Inc., 1969), p. 13.
^Ibid., p. 495.
^Leslie W. Kindred, ed., The Intermediate Schools (New Jersey:
Englev^od Cliffs, Prentice-Hall, Inc., 1969), p. 3.
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Good, Dictionary of Education, p. 306.
^Ibid., p. 197.
^Good, Dictionary of Education, p. 16.
^Ibid., p. 407.
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9. Transescence—the period in human development which begins
in late childhood, prior to the onset of puberty and extends
through the early stages of adolescence.^
10, In this study these terms will be used synonomously: prin¬
cipal, administrator, and principal ship; and chief school
administrator and school superintendent.
Instruments. The instruments used included:
1. Letters of inquiry, and
2. Ouestionnaires designed specifically for this study.
Research method. The descriptive-survey method of research was used
as described by Carter V. Good. Good indicated that the purposes of des¬
criptive-survey investigations may be the following:
1. To secure evidence concerning the existing situation or
current condition
2. To identify standards or norms with which to compare
present conditions in order to plan the next step
3. To determine how to take the next step (having determined
where we are and where we wish to go),^
The study attempted to collect data about the certification guide¬
lines for principals of the middle school, preparation programs designed
specifically for middle school principals, selection practices utilized
to employ middle school principals, and the professional and educational
training and experiences of practicing middle school principals through¬
out the country.
For use in this study, the researcher adopted portions of the models
of the National studies conducted by the Department of Elementary School
^Donald H, Eichhorn, The Middle School (New York: The Center for
Applied Research in Education, 1966), p. 107.
2
Carter V. Good, Introduction to Educational Research (New York:
Appleton-Century-Crofts, Inc., 1959), p. 167.
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Principals in conjunction with the Research Division of the National Ele¬
mentary School Principals^ and Parts I and II of the studies of the Secon-
2 3
dary School Principal ship and the Junior High School Principal ship
reported by the National Association of Secondary School principals. Guide¬
lines provided by these models were utilized in developing some of the
items for the questionnaires, and in identifying some procedural compo¬
nents which aided in creating the same kind of descriptiveness of the
selection and preparation of principals for the middle school as were
created by the surveys describing the elementary, junior and senior high
school principal ship.
The broad categories surveyed by the National studies and used in
4
this study were:
1. The principal's background
2. The principal's administrative experiences
3. The preparation and training of the principal.
Data Analysis Procedures. The following procedures were used to
obtain data for this research report:
1. A letter was mailed to all chief state school officers on
November 4, 1973» asking for their cooperation in the
research, and requesting each to identify school systems
in their state that had designated middle school organiza¬
tion (any combination of grades in the 5-8 range), the
name and address of the chief administrative officer of
the school system, and state certification requirements
for middle school principals,
^The Elementary School Principal ship, pp. 4-60.
2
Richards,"Progress Report: A Study of the Secondary School Prin¬
cipal," pp, 3-104,
3




2. A letter was mailed on April 3» 1974, to those public school
superintendents identified by chief state school officers
requesting a listing of schools in their school system desig¬
nated as middle schools (any combination of grades in the 5-8
range), the criteria used by the school system in the selection
of principals for middle schools, and certification require¬
ments in excess of state requirements, if any.
3. A letter was mailed on April 15> 1974, to all graduate schools
of education offering courses and/or programs in educational
administration requesting information relative to the pro¬
vision of a special curriculum and/or special courses for
middle school principals, and the requirement of an intern¬
ship for middle school principal trainees.
4. The questionnaire used in this study to survey public school
superintendents, and the questionnaire used to survey prac¬
ticing middle school principals were specifically designed,
assessed and validated in the formation stage by a panel of
professional educators. This validation was done with respect
to the desired levels of clarity, coherence, and comprehen¬
siveness of the instrument.
5. Copies of the questionnaires were mailed on May 15» 1974, to
randomly selected public school superintendents and middle
school principals in Georgia and five neighboring states that
border the State of Georgias Alabama, Tennessee, North Caro¬
lina, South Carolina, and Florida, for pilot testing.
6. The questionnaires were further refined according to the
responses from the pilot-testing, and copies appropriate
for the subject were mailed on August 1, 1974, to randomly
selected public school superintendents, and on October 1,
1974, to randomly selected middle school principals through¬
out the country to gather data regarding the selection and
preparation of middle school principals. A letter accom¬
panied the copies of the questionnaires explaining the
importance of the study and asking each superintendent and
principal to participate.
7. Follow-up letters were mailed on August 22, 1974 and October
20, 1974, respectively, to those superintendents and middle
school principals who had not sent selection criteria nor
returned completed questionnaires.
»
8. The responses collected through these data gathering pro¬
cedures were analyzed so as to exclude those not directly
related to the study.
9. The remaining data were computed and presented in tabular
form, and the numbers were expressed in percentages.
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Basic Assumptions. In conducting this study, it was necessary to
the investigator to rely upon certain basic assumptions. It was assumed
that:
1. The utilization of a mailed questionnaire was the most
practical method for obtaining data for this study.
2. The questionnaires used in this study were perfected to
the point that they were understandable and did elicit
reliable data.
3. The superintendents and principals would complete and
return questionnaires promptly.
4. The superintendents and principals would respond to the
items in the questionnaires carefully, honestly, and
without bias.
CHAPTER II
REVIEW OF RELATED LITERATURE AND RESEARCH
The public school organization began as a simple common school struc¬
ture. Then educational technology grew in sophistication as more and more
was learned from psychological and physiological science about human
development. Consequently, as public school organization responded to
the service requirements of its pupil clientele at different stages of
maturation it too became differentiated internally. Structurally, a
secondary differentiation in public school organization is discernible in
such units as the kindergarten, elementary school, middle school, high
school, and, where it exists, the junior college.^
School administration, as a field of professional study, has been
transformed dramatically in recent years. With the founding of the DESP
2
(NEA) in 1926, the National Conference of Professors of Educational Admin¬
istration in 1947; the Cooperative Program in Educational Administration
sponsored by the W. F. Kellogg Foundation in 1950, the University Council
for Educational Administration (UCEA, established in 1956, also with a
grant from the W. F. Kellogg Foundation), and the Committee for the Advance¬
ment of School Actninistration of the American Association of School Admin-
^Sarrwel Popper, The American Middle School: An Organizational
Analysis (Waltham, Massachusetts: Blaisdell Publishing Company, 1967), p. 20.
2
American Association on the Selection of School Principals, The
Right Principal For The Right School (Washington, D. C.: The American
11
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istrators, established in 1955; research, practices, standards, prepara¬
tion, and theory of administration had deepened the awareness of the
principal ship as a profession.^
The greater complexity of public middle school education demands
greater resources, both human and material, to achieve dynamic goals.
However, proximity of resources to each other does not automatically ensure
that something desirable will happen. Every school district requires the
kind of administrative leaders who, like catalysts in chemical reactions,
can bridge the gap between the teachers and resources to the end that a
2
more dynamic and productive instructional program is achieved.
In an extensive search of related literature and research concerning
the middle school principalship it was found that materials dealing very
specifically with the selection and preparation of the middle school prin¬
cipal were quite limited. However, there did exist a great deal of ma¬
terial dealing indirectly with it. Information and references came in
part from the libraries of Atlanta University, Georgia State University,
the University of Georgia, the Professional library of the Atlanta Public
School System, and professional organizations. A search was made of card
catalogues. The Readers' Guide to Periodical Literature. The Education
Digest, and the Dissertation Abstracts. In addition to this, Datrix was
utilized to locate information which might be of help in this study. The
related literature and research reviewed in this chapter were organized
Association of School Achninistrators, 1967), p. 48.
^Samuel Popper, The American Middle School, p. 6.
2
American Association on the Selection of School Principals, The
Right Principal For The Right School, p. 6.
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under five headings as follows:




5. Professional and educational experiences
An awareness of the historical background and current status of the
middle school principal ship is necessary in order to develop a thorough
understanding of its place in education today.
The development of the middle school principal ship would struc¬
turally follow the evolvement of the secondary school principalship. How¬
ever, since our primary concern is the selection and preparation of the
middle school principal only that particular development will be discussed.
Historical Overview of the Middle School
Principalship
Historically, the term "middle school" is not a recent invention,
although the modern version differs markedly from its predecessors. Around
1838, in England, the National Society considered the establishment of
middle schools ". . . designed to offer the middle classes at moderate fees
a useful general education based on church principles."^ A middle school
was established at York as part of a teacher training college and was
sometimes referred to as "the Yeoman School." However, this concept was
not widely adopted in England. At the beginning of the twentieth century,
^Aubrey A. Douglas, The Junior High School. Part III of the Fifteenth
Yearbook of the National Society for the Study of Education (Bloomington,
Illinois: The Public School Publishing Company, 1916), p, 9.
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increased demand for higher elementary education for the masses resulted
in the provision of three to four years of additional schooling on a
limited basis, with admittance-by examination. Children were brought
together from several elementary schools and were frequently housed in an
existing elementary school building. "In some parts of England these
schools were called middle schools or intermediate schools, but they can
best be described as central schools of the selective type."^ It is
apparent that confusion over terminology exists in England, too, since
these units are now called "modern secondary" schools.
To complete this capsule "history," it should be noted that the
term "Middle School" is returning to usage in England today. Sir Arthur
Clegg, one of the leading advocates of the middle school, has described
the "three-tier" school pattern of four years for primary schooling as
three years for middle school, and three years for secondary school in an
2
article entitled "The Middle School Cometh."
Where, when, and why the American middle school began is uncertain.
In one publication. Bay City, Michigan was named as the district that had
the oldest middle school in the country—"Beginning in 1950, the program
originally called for the inclusion of grades 5 through 8 in self-contained
classrooms, except for special subjects such as art, music, homemaking,
3
and industrial arts."
^Board of Education Report of the Consultative Committee on The
Education of the Adolescent (London: The Schoolmaster Publishing Company,
1967), p. 5.
2
The Middle School: A Symposium (London: The Schoolmaster Pub¬
lishing Company, 1967), pp. 1-9-
3
M. Ann Grooms, Perspectives on the Middle School (Columbus, Ohio:
Charles E. Merrill Books, 1967), p. 8.
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Moss stated that the middle school movement represents the second
phase of the reorganization movement in secondary education, provides a
unique opportunity for school systems to plan programs for all children as
part of a continuous curriculum from nursery school through 12th grade,
and offers the most promising hope for change in the American secondary
education.^
The clearest source of the emergent middle school lies in the almost
2
unsurmountable difficulties of the junior high school. Throughout the
history of the junior high school, the ninth grade has maintained its
philosophic and practical ties with the high school, and the seventh and
eighth grades have been closely allied with the elementary format. Analy¬
sis of the educational and social programs indicates the striking tendency
to pattern junior high programs after those of the high school. Extra¬
curricular activities, inter-scholastic athletics, feeder bands, and prom
type dances seem to constitute isomorphic ties with the adolescent, rather
3
than with the preadolescent youngsters in the transitional school.
The reasons advanced for the existence of the middle school are as
follows: (1) a vehicle for moving toward racial integration, (2) utiliza¬
tion of available physical facilities to relieve over-crowding, (3) the
resolution of school district legalities, and (4) to aid organizational
4
realignment. After examining rationales of various middle schools, Bondi
Theodore Moss, Middle School (New York: Houghton Mifflin Company,
1969), p. 17.
^William Alexander, "The New School In The Middle," Phi Delta Kappan,
February 1969» p. 355.
3
Donald H. Eichhorn, "Middle School Organization: A New Dimension,"
Theory Into Practice, June 1968, p. 11.
^Gatewood, "What Research Says About The Middle School," pp. 221-224.
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stated that two basic reasons have emerged:
1. A special program is needed for the 10-14 year-old child
going through a unique "transescent" period in his growth
and development. The term "transescent" has been coined
to indicate the period of change from late childhood to
early adolescence. The widest range of differences in
terms of physical, social, and intellectual growth is found
in middle school youngsters. Such a wide range of differ¬
ences calls for an individualized program that is lacking
in most junior high schools. The middle school provides
for individual differences with a program to fit each child.
2. The middle school through a new program and organization
provides for much needed innovation in curriculum instruc¬
tion. Through the creation of a new school, the middle
school, rather than remodeling the outmoded junior high
school, educators have provided an atmosphere for imple¬
menting those practices long talked about but seldom
affected.!
In addition, according to Compton, while earlier in the century the
"in-between-ager" may have appropriately been considered the 7th, 8th,
and 9th grader, now, because of a complex of sociological factors, chil¬
dren tend to enter this in-between-age sooner—and, also, leave it sooner.
Thus, middle schools are generally maide up of 6th, 7th, and 8th grades,
although other grade combinations are also possible, including grades
5-6-7, 5-6-7-8, 6-7, and 7-8.^
Kealy's survey in 1969-1970 and his report of finding 2,298 middle
school organizations (usually grades 5-8, or 6-7), which more than doubled
the findings by Alexander in 1967-68 using a similar definition, the numer¬
ous publications about the middle school, its popularity as a topic for
workshops and conferences, and the continuous correspondence reported by
^Joseph Bondi, Developing A Middle School: A Guidebook (New York:
MSS Information Corporation, 1972), p. 12.
2
Mary F. Compton, "The Middle School: Alternative To The Status
Quo," Theory Into Practice. June 1968, p. 108.
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middle school proponents from those interested in information and assis¬
tance regarding the planning and operation of middle schools are indica¬
tors that the middle school movement is indeed a burgeoning one.^
The rapid growth has magnified the task faced by middle school prin¬
cipals. If a unique form of education is necessary because of the unique
developmental aspects of transescents, then presumably some characteris-
2
tics of the school administrator should also be unique. The real oppor¬
tunity of the middle school is that of a testing ground for new and prom¬
ising programs and practices that seem likely to be better for the trans-
escent and perhaps to have a significant impact on the total program of
3
public school education. The selection of principals for this important
administrative leadership position is clearly one of the most important
4
decisions confronting boards of education and superintendents of schools.
Certification Requirements
Certification has been considered as the act by which a state or
other competent agency grants a person the right to accept employment in
educational work in accordance with the terms and regulations governing
the certificate. It has been viewed as the process by which the dependable
^Alexander, "The New School In The Middle," p. 351*
2
Thomas E. Curtis, "The Middle School In Theory and Practice," The
Bulletin of the National Secondary School Principals 52 (May 1968): 139.
3
Paul Woodring, "The Intermediate School." Saturday Review. October
16, 1965, p. 77.
American Association Committee on The Selection of School Princi¬
pals, The Right Principal For The Right School (Washington, D. C.: The
Association of School Administrators, 1967), p. 6.
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agency determines whether an applicant is worthy of a public statement
of confidence.^
Cooper has argued that certification standards have greatly influ¬
enced the quality and quantity of personnel accepted into membership in
any profession.^
Cooper also pointed out that in many states there has been little
evidence of cooperative planning of certification codes and graduate
3
programs in adninistration. The question of what kind of certification
should be required has long been debated. Some have contended that a
special state certificate would tend to standardize and improve the pre¬
paration of principals, and thus it would give the elementary principal-
ship clearer professional status and more prestige. Some certification
officers in state departments of education and others, have been hesitant
4
to see the development, of many kinds of special state certificates.
Goldham observed that, generally, certification for the elementary
principal ship has implied that the candidate has successfully completed:
(1) designated graduate course work at an accredited institution of higher
learning; (2) from three to five years of teaching experience; (3) and in
some cases an administrative internship or its equivalent (sometimes
^Robert B. Howsam and Edgar T. Morphet, "Certification of Education¬
al Administration," Journal of Teacher Education (March 1958): 78.
2
John E. Cooper, Elonentarv School Principalship (Columbus: Charles
E. Merrill, Inc., 1967), p. ^0.
^Ibid., p. kO},
^The Elementary Principalship, 1968, p. 33•
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through an assistant principal ship).^
Wilson stated that the professional status of the elementary school
principal has greatly improved as evidenced by the present higher cer¬
tification standards. All states now require an elementary principal's
certificate, but requirements vary by states. The tendency has become
more selective. A master's degree with a major in administration and
supervision in addition to successful teaching experience are common
2
requirements for state certification.
Eikenberry, Chairman of the Committee on National Association of
Secondary Principals, in 1951» studied the certification criteria for
secondary school principals. The study revealed the following:
1. Special principal's certificates are issued in a score
of states, and general administrative certificates in a
dozen others. In twelve states a special certificate
is required. In sixteen states a master's degree is
required for certification and in twelve others more
than a bachelor's degree but less than a master's degree.
2. Certificates are granted on the amount of professional work
ranging from 0 to 60 semester hours, the median being 26
hours. In some states certain courses are required, usually
educational psychology and courses in secondary school curri¬
culum, administration, and supervision. In all but 18 states
some experience is required.3
Findley and Hales reported that currently, the certification options
for the secondary school principal depend on his state of residence, since
experience and preparation requirements vary considerably among states.
^Goldhem, The School Principal, p. 102.
2
Robert E. Wilson, Educational Administration (Columbus: Charles
E. Merrill Books, Inc.,
3
D. H. Eikenberry, "Training and Experience Standards for Princi¬
pals of Secondary Schools," Bulletin of The National Association of
Secondary School Principals 35 (November 1951): 59.
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The modal teaching experience for principals among states is three years,
with the maximum required by any state being five years. As of 1970, 49
states (including Washington, 0. C.) required six years of teaching experi¬
ence for secondary principals and only two states required less than five
years of preparation.^
These writers also pointed out that present certification require¬
ments compare favorably with the recommendations of regional and national
associations. The North Central Association of Secondary Schools and
Colleges for Secondary School Principals recommends; (1) a master's
degree plus fifteen hours of graduate credit, or 45 semester hours of
graduate credit? (2) not less than 20 semester hours of graduate credit
must be in administration, curriculum supervision, and related fields,
and (3) two years of, successful teaching experience. The Northwest
Association of Secondary Schools and Higher Schools recommends a master's
degree which includes 14 semester hours of graduate work in education, or
38 semester hours of graduate credit, 16 of which must be in administra¬
tion. The Southern Association of Colleges and Schools recommends a
graduate degree from an approved institution and 15 semester hours of
2
graduate credit with emphasis on administration.
Rose conducted a study in 1961 to determine if there were compe¬
tencies which are specific and unique in importance for the junior high
school principal ship. His findings showed that current certification
requirements are the same for both junior and senior high school principals
« I Ml ■ —t
^Dale Findley and Dave Hales, "Certification Options for Secondary
School Principals," The NASSP Bulletin 382 (May 1974): 126-134.
^Ibid.
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in states of the North Central Association.^
2
Hoats found that forty-six states accepted the secondary certificate
for grades seven through nine, while twenty-one accepted the elementary
certificate.
Wilson's findings were similar in that of the twenty-two states
included in his study, the majority require junior high school personnel
to have a secondary certificate with some type of modification, endorse¬
ment, or requirement. Only one state reported a so-called junior high
3school certification pattern.
DeVita, Pumerantz, and Wilklow contend that in terms of certifica¬
tion, the middle school concept has not yet caught on. Overlapping cer¬
tificates (K-8 and 7-12), and the permissiveness of some state education
departments have enabled school systems to staff middle schools in the
4
absence of middle school certification. They further-observed that, in
view of this, there is a need for state departments of education to offer
leadership to insure that the middle school will be a viable alternative
to the conventional arrangements.^
C. H. Rose, "A Study of the Competencies Needed for Junior High
School Principals," The Bulletin of the National Association of Secondary
School Principals 46~TFebruary~l'962)TTiojC^06l
2
W. R. Hoats, "Junior High School Teacher Certification," The Bulle¬
tin of the National Association of Secondary School Principals XLVII
(October 1943)* 47.
3
Willian E. Vfilson, The Junior High School. A Report prepared by
the Indiana Association of Junior and Senior High School Principals, Bulle¬
tin No. 246, Indianapolis, Ind.s State of Indiana Departtttent of Public
Instruction, 1961, p. 100.
4
Joseph C. DeVita, Phillip Pumerantz, and Leighton 6. Wilklow, The




A survey by Pumerantz^ on teacher certification practices for the
middle school in 1967-68 revealed that out of fifty states, only Nebraska
and Kentucky, or four per cent had official middle school teacher certi-
2
fication opportunities.
Kindred holds that neither the secondary nor elementary certificate
is appropriate in itself for any form of the intermediate school. He fur¬
ther states that none of the training programs for these certificates pro¬
vide the necessary background for meeting the needs of children in the
3intermediate unit regardless of the grade organization.
Formal Training
The DESP publication. Better Principals for Our Schools, highlighted
the fact that most preparation programs for elementary school principals
and other administrators focused almost exclusively on the learning of
factual content. However, it is evident that an administrator is not
effective unless he engages in administrative behavior. Such action requires
4
administrative skill. The report proposed that the program of preparation
for elementary school principals include three major areas of content: con¬
tent in education and administration; content from related fields contribu¬
ting directly to educational and administrative theory and practice; and
^Ibid.
2
Kindred, Intermediate Schools, p. 429.
3
Phillip Pumerantz, "Teacher Certification Practices for the Middle
School," (unpublished research report. The University of Bridgeport, Fall,
1968).
4
Department of Elementary School Principals, Better Principals for
Our Schools (Washington, D.C,: National Education Association, March
1961), p. 20.
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skills important to effective administration—technical, human relations,
and conceptua1 skills.^
McNally and Dean also reported that research into the problem of iden¬
tifying knowledges, insights, and skills uniquely necessary to the proper
functioning of the elementary school principal has been meager and reveals
2
little. The writers recommended certain areas of specific study as neces-
3
sary for those preparing for the elementary school principalship. These
included the followings
1. Basic background learning in the objectives, curriculum,
methodology, and organization of elementary education in
the United States;
2. The specific problems and characteristics of the elementary
school and its community as social systems;
3. Knowledge and techniques important in supervision and the
improvement of the instructional program;
4. Developmental psychology of children of elementary school
age;
5. Psychology of elementary school subjects and methodology;
6. Substantive knowledge involved in the administration of the
elementary school program.
Eikenberry also reported on the study of a committee of the National
Association of Secondary School Principals which proposed the following
areas of general preparation for high school principals: (1) methods of
teaching; (2) educational psychology; (3) health education; (4) curriculum;
^Ibid.
2
Harold McNally and Stuart Dean, "The Elementary School Principal,"
School Board Journal CL (April 1965): 114.
^Ibid., p. 121.
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(5) foundations of education; (6) guidance; and (7) specialization in one
or more fields, these fields to be among those commonly required for cer¬
tification for secondary administrator's certificate.^
Chandler and McSwain urged more graduate study in the historical,
philosophical, sociological, and psychological foundations of education
for principals. This, they felt, would better prepare administrators for
2
social and educational leadership rather than a role as manager.
Hughes and Ubben point out, however, that most high school princi¬
pals come through training programs consisting of part-time and summer
graduate work that all too.often provided piece-meal programs tailored
more to avoid conflicts with full-time anployment than to offer the best
3
professional training. They also expressed concern that many new admin¬
istrators have been advanced to their first administrative position
directly from the classroom without adequate preparation, and, while most
have received some graduate training, the majority of the initial graduate
programs (master's degree) in educational administration have not ade¬
quately provided them with understandings, skills nor necessary support
systems for them to effectively perform their duties except in adminis-
^ . 4trivia.
^Eikenberry, "Training and Experience Standards,"_p. 59.
2
B, J. Chandler and E. T. McSwain, "Professional Programs for School
Administrators," Phi Delta Kappan. November 1969, pp. 61-63.
3
Larry W. Hughes and Gerald C. Ubben, "New Leadership for the Secon¬
dary School," The Bulletin of the National Association of Secondary School




Hughes and Ubben also pointed out that most master's degree graduate
programs in educational administration remain very traditional in nature in
that they have neither provided adequate foundation in innovative programs
and the implementation of these programs, nor have they focused on the
development of a willingness for risk-taking for these entry-level adminis¬
trators.^
Observing a growing trend toward examining the principal's behavior
and his role in the decision-making process, Gezi and Pauline examined the
2
daily professional contacts of the principal. From their investigation
they hoped to identify kinds of problems that require the principal to make
decisions. It was felt that the identification of these areas might also
aid in determining kinds of college programs most beneficial to junior high
school administrators. They found that 33.6 per cent of the principals'
contacts were with students; 26.9 per cent with teachers; 12.3 per cent
with specialized personnel; 9*3 per cent with parents; and the remainder of
the contacts divided among other administrators, church and civic repre¬
sentatives, custodians and bus drivers, and supervisors. It was concluded
that areas of emphasis for the preparation of junior high school adminis¬
trators should include: human relations and group dynamics, psychology,
communication, school law, guidance and interview techniques, curriculum
skills, school business and finance, listening skills, and the sociologi¬
cal structure of the school and community. They also urged that college
^Ibid.
2
Khalil Gezi and Sister Marie Pauline, "A Study of the Professional
Contacts of Junior High School Principals," Journal of Secondary Education
(May 1963): 269-272.
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preparation of junior high school principals be designed in light of their
daily work.^
Bobroff, Howard and Howard conducted a survey in the spring of 1972
to determine the opinions of 350 selected principals of selected inter¬
mediate and middle schools to determine opinions concerning preparation,
characteristics, and competencies for principals of middle schools. Some
of the findings were: Of the 233 responding principals, 210 had never
completed any courses primarily concerned with the middle school, 105 had
completed a course in the junior high and only 17 had ever had a course
in the middle school. Only ten of the 233 had ever had any work in adoles¬
cent psychology. The most frequently taken courses were: The Junior High
School (70), Junior High School Curriculum (26), Junior High School Admin¬
istration (23), Junior High Methods (21), The Middle School (16), Junior
2
High School Guidance (10), and Middle School Curriculum (4).
These writers, in describing the curricula necessary or desirable
for the preparation of middle school principals, stated that the follow¬
ing were most frequently suggested:
1. Development of an understanding of the social, personal
and family relationship of the emerging adolescent (163)
2. Adolescent psychology and psychology of the preadoles¬
cent (129)
3. Work in guidance and counseling (125)
4. Knowledge of trends such as team teaching, mini-courses,
independent study, and fused curricula (123)
5. Classroom management and discipline (121)
^Ibid.
2
John L. Bobroff, Joan G. Howard,and Alvin W. Howard, "The Prin-
cipalship: Junior High and Middle School," NASSP Bulletin,38l (April
1974): 54-58.
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6. Theories of learning (118)
7. Human growth and development (113)
8. A course in the history, philosophy, functions, and goals
of the middle school (92)'
Selection Criteria
The selection procedures used in choosing principals are varied and
complex. Many professional educators and school boards are interested
in finding better methods of selecting administrators. Regardless of
what procedure is implemented the superintendent of the county or school
district usually has the exclusive reponsibility for making all recom¬
mendations for principalship appointments. The school board, on the
other hand, has the responsibility for approving the recommendations made
2
by the school superintendent.
In recent years, through the introduction of more specific proced¬
ures in the selection process, it was hoped that boards of education
would have more success in finding the principal best suited to their
needs. One of the major problems in the selection process was the absence
of adequate guidelines. Professional educators, recognizing the need for
improvement in selection practices, began to recommend certain guidelines
3
to assist the superintendent in this important task.
In 1967, the American Association of School Principals Committee on
^Ibid.
2
Ronald F. Campbell, John E. Corbally, Jr., and John A. Ramseyer,
Introduction to Educational Administration (Boston: Allyn and Bacon,
Inc., 1958), pp. 260-285.
3
Conrad Briner, "The Superintendent and the Selection of Subordi¬
nate Administrators," Administrator’s Notebook (February I960): 8:1.
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the Selection of Principals offered a series of significant recommenda¬
tions to meet the challenge of selecting the right principal for the
right school.
The committee made the following recommendations:
1. That formal identification and recruitment procedures
for school principals be developed in every school system.
2. That flexible rather than rigid policies of promoting
from within or searching outside the school system be
adopted in all systems.
3. That systematic and carefully designed procedures be
utilized to facilitate identification and selection of
the best candidates.
4. That contributions and limitations of various selection
devices be analyzed to guard against overemphasis on
any one test, interview, or other selection device.
5. That assignment of principals be made in accordance with
characteristics likely to contribute to success in a
given situation.!
Jones, Salisbury, and Spencer agreed that the ineffective selection
2
of principals creates problems that inhibit progress and change.
In 1972, Wood conducted a study to identify the policies and prac¬
tices used by boards of education in Indiana in the selection of elemen¬
tary school principals. The data collected indicated that very few of
the school districts surveyed had written policies for the selection of
elementary school principals. Successful teaching experience was con¬
sidered the most important criterion for limiting candidates for vacan¬
cies and personal interviews, and personal letters of recommendation were
important practices used to screen candidates. Few written examinations
^American Association of School Administrators, The Right Principal
for the Right School, p. 43.
2
James J. Jones, C. Jackson Salisbury, and Ralph Spencer, Secondary
School Administration (New York: McGraw-Hill, Inc., 1969), p* 157«
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or standardized tests were administered to consider or to screen candi¬
dates. Screening committees were used in very few systems. School board
members screened or selected candidates in many rural school districts,
and superintendents recommended the top candidate to the school board for
their final approval in most urban districts,^
Sanders evaluated the policies and practices used in the selection
2of elementary principals in the state of Louisiana. Sander's findings
and conclusions included the following:
1. Although the majority of respondents to this study were in
agreement with educational authorities elsewhere, with
respect to the importance of having written policies and
practices for the selection of elementary school principals,
only three of 55 school districts in Louisiana had adopted
written policies.
2. While the majority of respondents recommended state residence
requirements, only six school districts in Louisiana required
state residence for elementary principals.
3. Although the majority of respondents recommended that both
men and women be equally considered for the elementary school
principal ship, reviewed educational research clearly indi¬
cated that the woman elementary school principal is rapidly
vanishing from the scene.
4. Voluntary applications were reported to be most widely used
method of locating applicants for the elementary principal-
ship in Louisiana and a few school districts reported that
they published announcements of anticipated job vacancies
in newspapers, professional journals, and bulletins in an
effort to notify interested personnel, thereby, contrary
to the practices recommended in the educational literature,
restricting their search for the best person available to
a small geographic area.3
^G. T. Wood, "The Selection of Elementary School Principals in
Indiana." Dissertation Abstracts 33 (March 1973)* 4776A.
2
Claud L. Sanders, "Policies and Practices for the Selection of
Elementary School Principals in the State of Louisiana," Dissertation
Abstracts, Vol. 30, No. 6 (December 1969)* 2309-2310-A.
^Ibid.
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In 1972 Artemeir examined the criteria and procedures used to
select secondary school principals in the state of Florida. The major
findings in his study indicated that 98.4 per cent of the superintendents
strongly advocate that candidates within the school system, who possess
qualifications equal to those of other applicants, should be preferred
when selecting a new principal. One-half of the county systems do not
have a printed set of standards and requirements relating to the position
of principal.^
Responding county superintendents were always involved in the selec¬
tion process and were decidedly the most influential persons in the final
selection of secondary school principals. The personnel director had a
high degree of involvement, but was evaluated as having the least influ¬
ence in the final choice when employing the principal. Assistant Super¬
intendents and board members were occasionally involved but they also were
considered to have little influence. Committees of principals, teachers,
community leaders, parents, and students were seldom involved and have
very little influence when employing prospective candidates for the prin-
2
cipalship in the state of Florida.
Yerkovich termed the recruitment procedures currently practiced by
school achninistrators and personnel directors as generally time-consuming,
repetitious, and educationally archaic. He stated that, from the view¬
point of the prospective administrator, recruitment procedures should
^Richard C. Artemeier, "Identification of the Personnel Involved
and An Examination of the Criteria and Procedures Used To Select Secon¬
dary Public School Principals in the State of Florida." Dissertation
Abstracts. 33 (May 1972)s 5994-A.
^Ibid.
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undergo a thorough evaluation in order to become efficient and expedient.^
Salyer, in his study of Washington State School Districts, found
that the majority of districts listed principal ship vacancies with uni¬
versity and college placement offices and in half of the districts local
staff members were given preference. He also noted that women were rarely
considered for secondary school principal ships and that, in half the dis¬
tricts, school board members interviewed candidates at some stage during
2
the selection process.
Drake found a general pattern of selection and appointment to the
secondary school principal ship to contain a number of elements or steps
which he identified as follows:
1. Establishment of qualifications for the position
2. Recruitment of candidates
3. Evaluation of professional credentials
4. Selection of leading candidates
5. Recommendations of the supervising principal
36. Approval of the school board.
The following set of guidelines for the selection of the junior high
school principal appeared in the report of the Southern Association of
Colleges and Secondary Schools. The prospective junior high school prin-
^Raymond J. Yerkovich, "Recruitment—Overhauling Archaic Practices,"
Clearing House. February 1969» pp. 328-330.
2
George C. Salyer, "Current Washington State School District Per¬
sonnel Policies and Their Administration," School Board Journal. (July
1952): 25-26.
3
Jackson M. Drake, "Analysis of Reported Criteria and Procedures
Used in the Selection of Secondary School Principals by Certain School
Districts in the State of Illinois," Dissertation Abstracts. Vol. 6,
No. 8 (February 1966): 4378.
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cipal should:
1. Hold a master's degree from an accredited institution
2. Have at least five years of teaching experience
3. Have a broad educational background
4. Show educational leadership
5* Possess a.high degree of skill in human relationships
6. Have high personal and social qualities
7. Show a real interest in the education of adolescents
8. Indicate a willingness to continue striving for profes¬
sional growth.1
Rose conducted a study in 1961 which disclosed that certain discrete
factors were considered important by superintendents in the selection of
junior high school principals. Superintendents generally preferred younger
principals at the junior high school. Superintendents generally felt that
a thorough knowledge of adolescents, a desire to work with junior high
school children, and interest in junior high school curriculum problems
were all important factors in the selection of the junior high school
principal.
Bryan studied types of application forms that are appropriate for
use in selecting junior high school principals in the unified school dis-
3
tricts in Southern California.
^Orin B. Graff, "What We Have Learned About Selection," Phi Delta
Kappan XXXVII (April 1956): 296.
2
C. H. Rose, "A Study of the Competencies Needed for Junior High
School Principals," The Bulletin of the National Association of Secondary
School Principals (February 1961): 404-406.
3
Donald Bryan, "Factors Affecting the Selection of Principals in
Unified School Districts in Southern California." Dissertation Abstracts,
Vol. 26, No. 4 (October 1965): 2003.
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Bryan's findings included the following;
1. The following criteria for item selection were endorsed
by the panel of specialists:
a. the highest academic degree earned
b. level of administrative experience
c. professional studies pursued during service
d. level of teaching
e. marital status
f. location of confidential file
g. length of teaching experience
h. absence of physical limitations
i. sex
2. Judged to be of least value, and listed here in order





e. number of children
f. concern about higher job-status
3. Many of the items mentioned prominently in the literature
as providing valuable background information and clues to
probable success-on-the-job are not included on application
forms now used for selecting principals.
4. Many items included on application forms would appear to
have scant bearing on the requirements of the position or
the candidate's probable success in obtaining it.l
Bryan's conclusions included the following;
1. There are a number of items which are not included on
application forms being used for selecting principals,
but which correlate wel1 with selection.
2. Most application forms used lack specificity for the
position of principal. There is need for districts to
set up clear-cut statements of basic requirements.
3. Application forms now being used contain many items that
have no relationship to the selection of applicants for
the principalship in a unified school district. Examples
of such items are height, weight, military service, and
many of the subject-matter details of teaching specialties
and competencies.
’ibid.. p. 2004.
344.There is need for districts to design application forms
that may assist them in performing a more selective
screening of prospective administrators.!
Shuster and Wetzler concluded that as selection standards for
the principalship are set realistically high, prospects will know what
preparation is required and how to become eligible for the position.
They also noted that selection plans based upon systematic procedures
will raise the principalship to a career status, when appointments are
2
based on merit as the prime requisite.
Kindred suggested that the following guidelines be used in the
selection of principals for the middle school. The prospective middle
school principal should:
1. hold a master's degree from an accredited institution
2. have a broad educational background
3. have an understanding of human nature and child
development
4. have a mastery of the skills of working with children
5. have a strong foundation of knowledge in the areas of
sociology*and psychology
6. be interested in ideas that can be learned from people
7. have knowledge of schools above and below theirs
8. have an understanding of the history and philosophy
of education
9. have an understanding of the learning processes of
add1escents10.have had courses in administration dealing with the demo¬
cratic philosophy of educational adninistration, the day-





n. know principles of curriculum construction and methods
of research and teaching
12. have had classroom experiences working with the parti¬
cular age group served by their unit
13* have had previous administrative experience to include
elementary or junior high, preferably both
14. have had internship experiences
15. possess an attitude of willingness to accept the charac¬
teristics of the age group served, and all attendant
problems
16. have high personal and social qualities
17. show educational leadership ability




Spaights has indicated that effective administration is a learned
process that should improve as the administrator proceeds in his tasks.
The importance of having a well-trained administrator is readily evident
if both these positions are assumed to be true. Selection of a principal
requires consideration of two sets of variables: personal and situational.
Although professional competence is of great value in the principal,
Morrisett was of the opinion that the concept of personality was of equal,
or even greater value for the elementary school principal. He stated,
also, that a genuine interest in people; an open mind; freedom from pre¬
judice; ease in rapport; personal and intellectual integrity; a sense of
humor; and consideration of others are a few of the ingredients that
Vindred, The Intermediate Schools, p. 424.
2
Ernest Spaights, "Intervi®^ with a Secondary School Principal and
His Staff." Journal of Secondary Education (January 1964): 20-23.
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should go into the principalship. It is through the example of the prin¬
cipal that the staff is inspired to their maximum effort. This effort is
then transferred into benefits for boys and girls.
Caress concluded from his findings that emotional stability, depend¬
ability, and a sense of values were considered major criteria of personal
qualities desired of principals. The major task expected of the principal
was to supervise instruction. The average age of new principals was 36-^,
2
and male principals were appointed in the vast majority of the schools.
Hagman indicated that secondary school adninistrators should rate
high in the following characteristics: Faith in the importance of educa¬
tion in a democracy; superior intellectual capacity; social intelligence;
initiative; cooperative attitude; personal attractiveness; physical attrac¬
tiveness; physical and mental health; high moral character and personal
3
integrity; sound judgment and common sense.
Trump pointed out that the future secondary school principal should
be concerned with the totality of the educational program. This meant
4
going beyond the typical mechanical aspects of administration.
Chesler, Schmuck, and Lippitt^ studied the principal's role in facili-
^Lloyd N. Morrisett, "The Principal As A Person," The National Ele¬
mentary Principal (January 1973)* 73.
2
C. W. Caress, "The Indiana Secondary School Principalship," (unpub¬
lished Ed.D. Dissertation, Indiana University, 1966), p. 104.
3
Harlan Hagman, The Administration of American Schools (New York:
McGraw Hill Book Company, 1951)» p. 48.
4
J. Lloyd Trump, "Image of the Future Secondary School Principal,"
California Journal of Secondary Education (December 1969): 517.
^Mark Chesler, Richard Schmuck, and Ronald Lippitt, "The Principal's
Role in Facilitating Innovation." Theory Into Practice (June 1968): 123.
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tating innovation. They found that his influence was attributed great
importance. There was a high correlation found between staff inventive¬
ness and the staff's perception of the principal's support of innovative
teaching. This substantiated the claim that the principal's influence is
of some significance in the introduction of change.
Costin,^ in a discussion of the junior high school principal, indi¬
cated that human and conceptual skills were more important than technical
skills. The principal must possess a desire to do his job well; an even
disposition; a degree of self-confidence; and the ability to inspire con¬
fidence. He must also be aware of all that occurs in his school in order
to handle various difficulties and to properly interpret the school and
its program to the community.
Williams took the position that the primary assurance of continuing
change and improvement of the middle school is the appointment of an admin¬
istrator who is himself open to change. An imaginative, experimental-
minded school principal, encouraged by an equally open-minded central
administration, flanked by a faculty receptive to change, will not let
a particular school organization freeze. Such a leader can be counted on
2
to maintain a climate in which criticism and innovation can flourish.
Murphy contends that the middle school principal initiates action
toward the development of this modern school when he directs attention to
his faculty toward the development of common understandings and a philoso¬
phy that all will accept and will know how to implement. The principal
^R. G. Costin, "The Ideal Principal," Journal of Secondary Education
(October 1965): 259.
2
Emmett Williams, "What About the Junior High and Middle School?"
The Bulletin of the National Association of Secondary School Principals
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must be able to facilitate the modification of teacher attitudes toward
curriculum change when and where it is needed, and to aid teachers in
acquiring the teaching skills necessary to implement the change. The
middle school principal must display creativity, help teachers to gain
new understandings, and to discover their own capabilities.^
Professional and Educational Experiences
Burr, Coffield, Jensen, Neagley and Anderson all agreed that the
appointment to an elementary school principal ship most frequently followed
2 3prior successful elementary classroom teaching experience. ’ Educational
administrators had traditionally come from the teaching ranks^*^ and this
trend is likely to continue.^
Jarvis and Pounds stated that teachers frequently had more confi¬
dence in and followed the leadership of a principal whose teaching experi¬
ence had been in the elementary grades. There seemed to be a question of
how much teaching experience was normally required. This was especially
true of women who usually spent so many more years teaching before becoming
52 (May 1968); 126-127.
^Judith Murphy, Middle Schools; Profiles of Significant Schools
(New York; Educational Facilities Laboratories, 1965), p« 14.
2
James B. Burr* William Coffield, Theordore Jenson^ and Ross Neagley,
Elementary School Administration (Boston; Allyn and Bacon, Inc., 1963),
p. 4l6.
3
Donald P, Anderson, "Recruiting Leaders For Tomorrow's Schools,"
National Elementary Principal. April 1965, p. 49.
Sbid.
^DESP, Better Principals for Our Schools, p. 12.
^Anderson, "Recruiting Leaders For Tomorrow's Schools," p. 49.
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principals that their educational contributions were lost.^ Broadhead,
Hecker, Rudnan and Lew supported this point and further stated that this
practice placed the male at a distinct advantage over females who aspired
2
to administration positions.
Eaves indicated that due to the increased demands and the pressures
that stem from rapid changes in society, some particularly younger men in
the secondary school principal ship were lacking in sufficient classroom
3
teaching experience to be fully prepared for the principalship.
Saxe stated that principals could and should do more classroom
teaching to develop a collegial relationship between teachers and prin¬
cipals. It was difficult for a teacher to respect a non-teacher as a
colleague.
Williams cited that among the more important administrative experi¬
ences of the secondary school principal as identified by the Austin study
were: (1) The principal confers regularly with the superintendent about
programs and activities of the local school and the system as a whole, (2)
participates in teacher selection, (3) seeks to understand professional
and personal problems of the teachers, (4) represents the interests of the
Oscar T. Jarvis and Hashim R. Pounds, Organizing, Supervising and
Administering the Elementary School (West Nyack, New York: Parke Pub-
lishing Company, 19^9)> p. 8.
2
Clare Broadhead^ Stanley Hecker, Robert Rudman, and Donald Lew,
"The Woman Principal: Going The Way of The Buffalo?," National Ele¬
mentary Principal, April 1966, pp, 6-11.
3
Robert Eaves, "The Secondary School Principalship Since 1950, Some
Observations," Journal of Secondary Education (May 1969)* 4.
4
Richard W. Saxe, Perspectives In the Changing Role of the Principal
(Springfield: Charles E. Thomas Publishers, 1968), p. 116.
ko
teacher to the superintendent and board of education, (5) serves as a
consultant and resource person to the staff.^
Wayson took a whole new approach to administrative experiences for
principals. He stated that there should be evidence that the candidate
had led other people in an innovative and successful enterprise. This
leadership may have been in schools, business, military units or other
social groups. "Look for a diversity of experience and knowledge, and
the confidence to move with new situations. If candidate has changed a
career, quit a job, or been fired under controversial conditions, he may
2
be your candidate."
Various writers called attention to the importance of professional
experience and indicated that between forty and fifty per cent of junior
high school principals had held elementary positions immediately preceding
their current position. Jacobson and Reavis noted that persons who
aspire to the more important principal ships will seek the doctor's degree
to a greater extent than has been true in the past. The need for this
additional preparation is becoming more and more evident in light of the
4
varied roles school principals are forced to play.
Bobroff, Howard and Howard reported that the results of their survey
^Stanley Wi11iams, Educational Administration in Secondary Schools
Tasks and Challenge (New York: Holt, Rinehart and'Winston, 1964), p. 45.
William Wayson, "A New Kind of Principal," National Elementary
Principal. February 1971, pp. 10-18.
3
J. B. Edmonson, Joseph Roemer, and Francis L. Bacon, The Adminis¬




of 350 junior high/middle school principals also indicated that only three
of the 233 responding principals reported previous experience as a junior
high or middle school principal, 40 had no previous administrative experi¬
ence, and the remainder reported the following variety of experiences:
elementary principal (65), assistant elementary principal (1), junior high
or middle school principal (3), junior high or middle school assistant
principal (68), senior high school principal (40), assistant senior high
school principal (25)> superintendent or assistant superintendent (11),
other (30), none (40).^
According to the data, quite a number of teachers and counselors
moved directly into the position of principal in junior high and middle
schools.
Internship
Findley and Hales commented that only six states required an intern¬
ship for certification; however, many institutions offered the internship
as part of an approved program.^
Dederick concluded that many educators view the internship as one of
the best means to test competence, as the opportunity exists for the stud¬
ent to demonstrate his ability, and for the institution to assess the
extent to which the prospective principal possesses the desired leader-
3
ship qualities.
^Bobroff, Howard, and Howard, "The Principalship: Junior High and
Middle School," pp. 55-56.
2
Dale Findley and Dave Hales, "Certification Options," p. 129.
3
Warren E. Dederick, "Competencies of the School Administrator,"
Phi Delta Kappan. January 1973f pp* 349-350.
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Internship programs in Appleton, Wisconsin; Akron, Ohio; Spring
Branch, Texas and Montgomery County, Maryland, have met with strong suc¬
cess. In Appleton, Wisconsin, school officials preferred to expand their
program to form a reserve pool of qualified men and women who could fill
positions as principals.^
The National Association of Elementary School Principals Research
Study establ ished that the assistant principal ship be a major training
ground for future principals and that those opportunities and experiences
2
be improved and expanded.
Finally, the very exhaustive search of the literature and research
has failed to reveal the existence of a comprehensive study describing the
middle school principalship. However, the literature and research studies
seemed to emphasize the important and complex task of selecting a school
principal, and that no one procedure, practice, or evaluation can assure
success.
^Abramson, "How To Grow Elementary School Principals in Your Own
Backyard," p. 108.
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This chapter sets forth the steps followed in the data gathering
procedures which are detailed in the following sections: (A) the Survey,
and (B) Summary. Under the Survey section are the following sub-sections:
(1) Letters of inquiry, (2) Development of the instruments, (3) Adminis¬
tration of the instruments, and (4) Treatment of the data.
The Survey. Data for the study of "The Selection and Preparation
of Principals for the Middle Schools" were collected and analyzed to
determine what certification is required by State Departments of Education
for principals of the middle school, what criteria are used in the selec¬
tion of principals of the middle school, graduate school training program
requirements for middle school principals, and what formal educational
preparation and educational experiences principals of middle schools
identify as contributing to their effectiveness in middle school adminis¬
tration.
1. Letters of Inquiry
Letters were mailed to several of the leading proponents of the
middle school movement and to professional organizations requesting ma¬
terials, identification of publications, references to persons, and/or
suggestions pertinent to this study. Copies of the letters will be found
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in Appendix A. Some typical reactions from the respondents included;
William Alexander/Ralph Kimbrough, Department of Research and
Development, School of Education, University of Florida. William
Alexander is often referred to in the literature as "the father
of the middle school movement." "We have not had a thesis dealing
with the middle school principal ship. This would seem to be a
good area for a dissertation."
Vincent Hines, University of Florida, co-author with Dr. Alexander
and noted proponent of the middle school movement: "Sorry, but I
can locate nothing on this."
Donald H. Eichhorn, Assistant Superintendent, Upper St. Clair
Schools, Pennsylvania, and noted author; "Thank you for your
recent letter. I would suggest you contact recognized leaders
in the movement with an instrument related to ’Competencies of
Principals.’ In addition, I would suggest you give careful
attention to those articles relating to principals as change
agents. Best wishes."
Letters were mailed to the chief state school officers of the State
Department of Education of each of the fifty states, the District of
Columbia, and the six U.S. territories, requesting a listing of state
designated middle schools in each school system (any combination of grades
in the 5-8 range), the name and mailing address of the chief administra¬
tive officer of each school system, and state certification requirements
for middle school principals, if any. A copy of the letter may be found
in Appendix A.
Letters were mailed to 465 graduate schools of education throughout
the United States according to listing in the 1973-74 edition of the direc¬
tory of the National Council For Accreditation of Teacher Education, and
the Higher Education Directory published by the United States Department
of Health, Education, and Welfare, requesting the identification of a
curriculum, training program or course(s) specifically designed for
middle school principals by the department of educational administration
(see Appendix A for copy of the letter).
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Letters were mailed to 652 randomly selected public school superin¬
tendents throughout the country, requesting a listing of schools in their
school system designated as middle schools (any combination of grades in
the 5-8 range), and the criteria used by the school system in the selection
of principals for middle schools, if any.
Copies of the letters will be found in Appendix A.
2. Development of the Instrument
Material used in the construction of the questionnaires was gleaned
from the instruments used in the National Studies of the Elementary Prin-
cipalship, the Junior and Senior High School Principal ships, from text¬
books and periodical literature on educational administration, from refer¬
ences offered by responding educators and professional organizations, and
from suggestions made by members of the dissertation corrmittee and a number
of doctoral candidates at Atlanta University.
In an attempt to establish an informal estimate of content validity,
preliminary versions of the questionnaires were presented to members of
the dissertation committee and a group of doctoral candidates.
Randomly selected public school superintendents and middle school
principals in the state of Georgia and five neighboring states were asked
to complete sample copies of the questionnaires and suggest form and con¬
tent improvement. Their suggestions were noted, and the questionnaires
were revised as needed. After this final revision, copies of the question¬
naires were printed and prepared for mailing to the superintendents and
middle school principals included in this study.
The final form of the questionnaire prepared for school superinten¬
dents contained twenty-six items (see Appendix B). Two columns were
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provided and respondents were instructed to check responses to identify
criteria considered important in the selection of principals for the
middle school, and to rank order five choices they considered to be most
important in the selection of principals for the middle schools in their
school systems.
The final form of the questionnaire prepared for middle school prin¬
cipals consisted of three parts (see Appendix C). Part I—Demographic
Characteristics—contained five questions designed to examine the demo¬
graphic, geographic, and social background factors of middle school prin¬
cipals. Part II—Administrative Experience—was constructed to explore
the educational experiences of the principals of middle schools. Part
III—Preparation and Training—totaled fourteen questions designed to obtain
specific data relative to the preparation and training of middle school
principals. Items of the questionnaire requested the following kinds of
responses:
(a) Checked responses to identify the past or present situation,
or present point of view; (b) open-ended responses to provide an
opportunity for respondents to include items considered important
to the description of the middle school principalship which may
not have been contained in the questionnaire.
Two columns were provided for questions numbered 17 and 22, so that respon¬
dents could rank order five of the choices considered to be most important.
3. Administration of the Instrument
A roster of chief school administrators and middle school principals
was compiled from a combination of information gleaned from public school
directories and lists furnished by chief state school officers, and some
school superintendents. Forty-three of the nation's chief state school
officers furnished the writer with public school directories and/or a
listing of chief school adninistrators, middle school principals, and
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designated middle school organization upon the first written request.
Follow-up of the seven remaining states included a second written request,
and long-distance telephone calls. Respondents from the territories of
American Samoa, Guam, the Canal Zone, the Pacific Islands, the Virgin
Islands, and Puerto Rico stated that they do not have designated middle
schools. The chief school officer of the District of Columbia did not
respond.
The sampling design for the selection of superintendents and prin¬
cipals included:
1. Total sampling of school superintendents and middle school
principals in states with 25 or less designated middle
schools.
2. A twenty per cent unrestricted random sampling was taken
of school superintendents and middle school principals in
states with deignated middle schools numbering 26 to 632,
but not less than 25 as a minimum.
In order to provide as valid a guarantee of randomness as it is
possible to devise, the writer identified the state that had the largest
number of designated middle schools (Texas/632), and enumerated the desig¬
nated middle school population by writing numbers 1 through 632 on separ¬
ate card board squares, one inch in diameter. The squares which numbered
the middle school population of states with more than 25 designated middle
schools were placed in a container to complete the sampling process for each
state as a twenty per cent random selection was drawn. The numbers selec¬
ted in this way were assumed to be independent of any characteristic.
As a result of this procedure, 652 school superintendents and I383
practicing middle school principals were selected for sampling.
A copy of the questionnaire was mailed to 652 selected chief school
administrators throughout the country. The cover letter, dated August 1,
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1974, which explained the purpose of the study, was attached to each
questionnaire. A copy of this letter, and a copy of the complete ques¬
tionnaire are contained in Appendices A and B. The initial response
from the chief school administrators was 308 questionnaires returned by
August 18, 1974, which was 47 per cent. A follow-up letter was mailed on
August 22, 1974, to those chief school administrators who had not returned
a completed questionnaire. Included in this mailing was a self-addressed,
stanped envelope for returning the completed questionnaire (see Appendix
A).
One hundred and eleven additional copies of the questionnaire were
received following the second request, making a total of 429 question¬
naires returned, or 65.8 per cent. Of this total, 22 questionnaires were
returned on which respondents stated that they did not have middle schools,
and five were not usable because the chief school administrators had no
responsibility for the selection of the principal. Of the 429 chief school
administrators responding, 402, or 61.7 per cent, returned questionnaires
that were usable for this study.
A copy of the questionnaire was mailed to I383 selected middle school
principals of public school districts throughout the country on October 1,
1974. A letter introducing the study was attached to each questionnaire.
A copy of this letter will be found in Appendix A. This mailing contained
a self-addressed, stamped envelope for returning the completed question¬
naire. The initial response from the middle school principals was 677
questionnaires returned by October 20, 1974, which was 48.9 per cent of
the number mailed. Follow-up letters were sent on October 25, 1974 to
those middle school principals who had not returned a completed question¬
naire. A self-addressed, stamped envelope was inserted in each letter
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for returning the completed questionnaires.
After the second request was sent, 243 additional responses were
received for a total of 920, or 66.5 per cent. Of this total, 36 of the
questionnaires returned were incomplete. Of the 920 selected middle school
principals responding, 884 or 63.9 per cent returned questionnaires that
were usable for this study. Data obtained from usable returns from prac¬
ticing middle school principals will be presented and analyzed in the
following chapter in accordance with the procedures.
4. Treatment of the Data
The data received from the returned questionnaires will be tabulated
and presented in percentages, unless otherwise noted, to facilitate inter¬
pretation of the findings. Data will be treated collectively so as to
protect the confidentiality of the respondent. The information received
from the superintendents will be compiled on master copies of the ques¬
tionnaires.
Summary. Data will be presented and analyzed in the manner described
in Chapter I, under the section entitled Data Analysis Procedures.
Conclusions will be drawn and recommendations will be made which
might be beneficial to the chief state school officers in establishing
certification requirements for principals of middle schools, and to edu¬
cators interested in preparing administrators for the position of middle
school principal. These conclusions and recommendations may also be uti¬
lized by boards of education and school superintendents involved in the
selection of the middle school principal, in addition to being of interest
to the candidates for the middle school principal ship themselves.
CHAPTER IV
PRESENTATION OF THE DATA
Introduction
The study was developed to obtain a meaningful description of the
criteria and procedures used in the selection and preparation of prin¬
cipals for the middle school. A total of 57 letters of inquiry were mailed
to fifty state school officers, the school officer of the District of Col¬
umbia, and six U. S. territories to obtain data relative to certification
requirements for middle school principals. A total of 56 or 98.2 per
cent of the chief state school officers responded. The data obtained
from all of the returns were usable, and are reported in this chapter,
Table 1.
Letters were mailed to 465 graduate schools of education throughout
the United States that offer advanced degrees in educational administra¬
tion. A total of 370» or 79*56 per cent, of the graduate schools res¬
ponded. The data obtained from these returns are reported in this chapter.
Table 2.
Letters were mailed to 652 selected public school superintendents
requesting a list of schools designated by the school system as middle
schools (any combination of grades in the 5-8 range), and the criteria
used by the school system in the selection of principals for middle
schools, if any. A total of 429» or 65.8 per cent, of the superintendents
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responded. Usable returns from the school superintendents totaled 402,
or 61.7 per cent, and the data were tabulated, analyzed and presented in
Tables 4 and 5 in this chapter.
The questionnaire method was used to obtain data from selected
school superintendents regarding criteria used in the selection of middle
school principals. A questionnaire was mailed to 652 selected chief
school administrators, and a total of 429, or 65.8 per cent responded.
Usable returns from the school superintendents totaled 402, or 61.7 per
cent, and the data were tabulated and presented in Tables 3 to 29 in this
chapter.
A total of 1383 questionnaires were mailed to selected middle school
principals requesting the identification of background factors, adminis¬
trative experiences, formal preparation, training and educational experi¬
ences that contributed to the effectiveness of the middle school princi-
palship. Responses were received from 920 selected middle school princi¬
pals, or 66.5 per cent. Data from 884 or 63.9 per cent of the returns
were usable for this study, and the data were tabulated and presented
in Tables 6 to 31.
Replies to the letters and questionnaire items are presented in
tabular form in this chapter, and the figures in the tables are presented
in percentages unless otherwise noted.
Certification Requirements for the Middle School Principal
The data collected from the fifty-six chief state school officers
are presented in Table 1. A majority of the chief state school officers,
56 or 98.2 per cent, reported that no certification practices exist for
principals of middle schools. Table 1 shows that out of fifty states and
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A1abama No No 5-8 7-8
A1aska No No 5-8 7-8
Arizona No No 5-8 7-8
Arkansas No n/r 5-8 5-8
California No Yes 5-6 7-8
Colorado No No^«v 5-8 7-8
Connecticut No NO'f* 5-8 7-8
Delaware No No-'-v 5-8 7-8
Florida No No^'-'f 5-8 7-8
Georgia No NoV«v 5-8 7-8
Hawaii No No'Wf N/R n/r
Idaho No NO'Wf 5-8 7-8
111inois No No‘W' 5-8 6-8
Indiana No NoV«v n/r n/r
Iowa No N/R 5-8 7-8
Kansas No No-'wV 5-8 7-8
Kentucky Yes 5-8 7-8
Louisi ana No No'’«v 5-8 7-8
Maine No NoVnV 5-8 n/r
Maryland No No^Wr 5-8 7-8
Massachusetts No No'W' 5-8 7-8
Michigan No NoVov 5-8 7-8
Minnesota No No-'wV 5-8 7-8
Mississippi No NO'-f 5-8 5-8
Missouri No NoVwV n/r n/r
Montana No NO'"' 5-8 7-8
Nebraska No No'wV 5-8 7-8
Nevada No No-Wf 5-6 7-8
New Hampshire No n/r n/r n/r
New Jersey No No'"’' 5-8 7-8
New Mexico No NoVwV n/r n/r
New York No n/r 5-8 5-8
North Carolina No NO'W' 5-8 7-8
North Dakota No Yes 5-8 7-8
Ohio No NO'V* 5-8 5-8
Oklahoma No No'Wf 6-8 7-8
Oregon No No** 5-8 7-8
Pennsylvania No NoV«v 5-8 7-8
Rhode Island No Yes 5-8 7-8






















South Dakota No No^f* 5-8 7-8
Tennessee No Noi'f* 5-8 7-8
Texas No N/R 5-8 6-8
Utah No No^’?* 5-8 7-8
Vermont No N/R 5-8 7-8
Virginia No N/R 5-7 7-8
Washington No NoV«v 5-8 7-8
West Virginia No NoiWf 5-8 7-8
Wisconsin Yes 5-8 7-8
Wyoming No No** 5-8 7-8
American Samoa No No N/R n/r
Canal Zone No No N/R n/r
Guam No No N/R n/r
Pacific Islands No No N/R N/R
Puerto Rico No No N/R n/r
Virgin Islands No No N/R n/r
N/R — No Response
I'rt’f — Middle school concept under study with no apparent plans
to alter certification practices.
— This portion of the inquiry did not elicit a response in
all cases, therefore the total may not add up to 56.
six U. S. territories, only Kentucky and Wisconsin, or 3.6 per cent, had
official middle school certification opportunities. Three states, or 5.^
per cent, indicated that they are planning to establish middle school
principal certification; and 50, or 89.3 per cent, of the respondents
indicated that principals who hold either an elementary or a secondary
certificate find these valid for administration in the middle school.
Curriculum For the Middle School Principal
The data obtained on curriculum designed specifically for prin¬
cipals of middle schools by graduate schools of education in states are
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presented in Table 2.
The data revealed that of the 370 respondents, only four graduate
schools, or 1.1 per cent, offered programs that prepared the principal
for the middle school. A total of 342, or 92.4 per cent, of the respon¬
ding graduate schools reported no courses specifically designed for middle
school principals. Eleven or 2.9 per cent of the responding graduate
schools reported requiring an internship of middle school trainees, and
a total of 359» or 97.0 per cent, of the responding graduate schools
reported that no internship is required of middle school principal
trainees.
TABLE 2
GRADUATE SCHOOL CURRICULUM FOR MIDDLE SCHOOL PRINCIPALS
BY STATE 1973-74
Do you have a Do you have Do you require
special curricu- special courses an internship
lum for Princi- for Middle for Middle
pals of the School Princi School Princi-
State
Middle School? pals? pal Trainees?
Yes No Yes No Yes No
A1 abama 0 13 1 12 1 12
A1aska 0 3 D 3 0 3
Arizona 0 2 0 2 0 2
Arkansas 0 2 0 2 0 2
California 0 30 0 30 1 29
Colorado 0 2 0 2 0 2
Connecticut 2 11 2 11 2 11
Delaware n/r n/r n/r
Dist. of
Columbia 0 1 0 1 0 1
Florida 0 17 6 11 1 16
Georgia 0 11 0 11 0 11
Hawaii n/r n/r N/R
Idaho 0 2 0 2 0 2
111inois 0 18 0 18 0 18
Indiana 0 7 1 6 0 7






















Kansas 0 7 3 4 0 7
Kentucky 0 5 0 5 0 5
Louisiana 1 7 2 6 0 8
Maine 0 2 0 2 0 2
Maryland 0 6 0 6 0 6
Massachusetts 0 7 0 7 0 7
Michigan 1 8 1 8 1 8
Minnesota 0 3 0 3 0 3
Mississippi 0 6 0 6 0 6
Mi ssouri 0 10 3 7 1 9
Montana 0 3 0 3 0 3
Nebraska 0 7 0 7 0 7
Nevada 0 2 1 1 0 2
New Hampshire 0 1 0 1 0 1
New Jersey 0 8 0 8 0 8
New Mexico 0 1 1 0 1
New York 0 31 2 29 1 30
North Caro-
1 ina 0 8 0 8 0 8
North Dakota 0 1 0 1 0 1
Ohio 0 12 1 11 0 12
Oklahoma 0 5 0 5 0 5
Oregon 0 3 0 3 0 3
Pennsylvania 0 18 1 17 1 17
Rhode Island 0 3 0 3 0 3
South Caro-
1 ina 0 6 0 6 0 6
South Dakota 0 5 0 5 0 5
Tennessee 0 8 1 7 0 8
Texas 0 22 1 21 1 21
Utah 0 2 0 2 0 2
Vermont 0 2 0 2 0 2
Virginia 0 9 0 9 0 9
Washington 0 7 0 7 0 7
West Virginia 0 2 0 2 0 2
Wi sconsin 0 12 1 11 1 11
Wyomi ng n/r n/r n/r
American Samoa N/R n/r n/r
Canal Zone n/r n/r n/r
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TABLE 2—Continued


































Totals 4 366 28 342 11 359
N/R — No Responses
Table 3 presents data obtained in school systems providing printed
standards and requirements for the middle school principal position. The
data revealed that only 25» or 5.8 per cent, of the superintendents repor¬
ted that their systems provided printed standards and requirements for
the middle school principal position. Over three-fourths of the superin¬
tendents reported that they did not provide written criteria for the
middle school principal position. Twenty-seven, or 6.29 per cent failed
to respond to this inquiry.
It appeared that there was no uniform formal manner for the selec¬
tion of middle school principals across the nation, although professional
educators advocated that certain guidelines be established so that school
superintendents might have some basis from which to begin and follow in
selecting a school principal.
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TABLE 3
NUMBER OF SCHOOL SYSTEMS PROVIDING PRINTED




Alternative Number Per Cent
Yes 25 5.8
No 377 87.9
No Response 27 6.3
Total 429 100.0
Selection Criteria for Middle School Principals
In this section of the report are data obtained from 429 superin¬
tendents who responded to the letters of inquiry and questionnaires sent
to than. The respondents were requested to check the criteria considered
important in the selection process and to rank the criteria considered
to be most important on a five point scale, using the numerical designa¬
tion of one to five in the order of importance. Table 4 presents these
data.
The superintendents' choices of the five criteria they considered
"most important" in the selection of middle school principals are listed,
in order of frequency, as follows: (1) criterion 15, "Possesses the
ability to work with members of the professional staff, students, and
members of the community to develop and carry out the total school pro¬
gram at the middle school level" by 393, or 91.4 per cent; (2) criterion
11, "Successful teaching experiences including classroom experience" by
370, or 86.2 per cent; (3) criterion 17, "Demonstrated ability to execute
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effectively the management responsibilities associated with the support
of the total middle school program" by 36O, or 83*9 per cent; (4) cri¬
terion 8, "Earned a master's degree or above" by 354, or 82.5 per cent;
and (5) criterion 4, "Formal preparation in advanced study of human growth
and development" by 3^, or 81.1 per cent, of the school superintendents.
The criterion considered to be least important was number 10, "Obtained
satisfactory test scores." Only 120, or 28 per cent, of the respondents
indicated that this criterion was necessary for inclusion in the selec¬
tion process.
TABLE 4
SUMMARY CHART OF SUPERINTENDENTS' VIEWS OF CRITERIA




Num- Per Num- Per Num- Per
Order Item ber Cent ber Cent ber Cent
1 The Principal has the
ability to work with
members of the pro¬
fessional staff,
students and members
of the community to
develop and carry out
the total school pro¬
gram at the middle
school level. 392 91.4 10 2.3 27 6.3
2 The principal has suc¬
cessful teaching experi¬
ences including class¬
room experience. 370 86.2 32 7.5 27 6.3
3 The principal has the
ability to execute ef¬
fectively the management
responsibilities associ¬




the total middle school
program.
4 The principal has master's
degree or above.
5 The principal has prepara¬
tion in the principles
of curriculum construc¬
tion, methods of teach¬
ing and research.










8 The principal is keep¬
ing aware of current phil¬
osophy, research and prac¬
tices in elementary and
secondary education, es¬
pecially as they relate
















360 83.9 42 9.8 27 6.3
354 82.5 48 11.2 27 6.3
348 81.1 54 12.6 27 6.3
341 79.5 61 14.2 27 6.3
340 79.3 62 14.5 27 6.3
339 79.0 63 14.7 27 6.39The principal has the
ability to utilize the
resource competencies
of the central office
and area staff to pro¬
vide the best instruc¬
tional program possible























therance of public edu¬
cation in our national
life. 316 73.7 86 20.0 27 6.3
11 The principal is aware
of the educational needs
of the community. 304 70.9 98 22.8 27 6.3
12 The principal is well
acquainted with the total
educational program, kin¬
dergarten through twelfth
grade. 289 67.4 113 26.3 27 6.3
13 The principal has an
acceptable college
transcript. 288 67.1 114 26.6 27 6.3
14 The principal has suc¬
cessful administrative
experience. 288 67.1 114 26.6 27 6.3
15 The principal is aware
of national and cultural
trends and their probable
impact on elementary and
secondary education. 264 61.5 138 32.2 27 6.3
16 The principal has pre¬
paration in advanced
study of human growth
and development. 228 53.1 174 40.6 27 6.3
17 The principal has speci¬
fic preparation in middle
school administration. 220 51.3 182 42.4 27 6.3
18 The principal is a stud-
ent of educational admin¬
istrative theory and prac¬






















19 The principal attends
meetings of profes¬
sional organizations. 204 47.6 198 46.2 27 6.3
20 The principal maintains
membership in profes¬
sional organizations. 200 46.6 202 47.1 27 6.3
21 The principal is well
qualified by study and
practice to initiate
and conduct experimen¬
tation and research. 181 42.2 221 51.5 27 6.3
22 The principal has pre¬
paration in guidance
and counseling. 172 40.1 230 53.6 27 6.3
23 The principal has ad¬
ministrative intern¬
ship experience. 153 35.7 249 58.0 27 6.3
24 The principal has a
liberal arts background. 150 35.0 252 58.7 27 6.3
25 The principal has pre¬
paration in education
and psychological test¬
ing. 139 32.4 263 61.3 27 6.3
26 The principal has satis¬
factory test scores. 120 28.0 282 65.7 27 6.3
In considering the data presented in Table 5> it is necessary to
recognize the positioning in rank of the five selection criteria considered
to be highest in importance in the perception of the responding superin¬
tendents. The weighted rank of each criterion listed in Table 5 were com¬
puted in the following manner. The weight of the number of respondents
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on the five point scale was calculated. For example, 392 superintendents
reported criterion number 15 as most important. The total number of
respondents (429) divided by the number of respondents ranking the cri¬
terion (392), and multiplied by the average rank obtained (2.4), equaled
the weighted rank (1.0). As a result, the lowest number obtained was the
highest rank, and every number was then transmuted to a scale wherein
the highest rank was equivalent to one. The next step was to divide the
highest rank into each of the weighted ranks to obtain a common denomina¬
tor on a scale based on one. On this scale of 1 to 5» 1 has the highest
value.
The weighted rank for Tables 5» 21 and 26 were computed in the same
manner.
The cumulative data on the criteria used in the selection of prin¬
cipals for the middle school as ranked by participating school superin¬
tendents are presented in Table 5. The findings are offered in the order
of most important to least important. Ranking highest (1.0) was the cri¬
terion "Possesses the ability to work with members of the professional
staff, students and members of the professional staff, students and mem¬
bers of the community to develop and carry out the total school program
at the middle school level."
The close correspondence between Table 4 and Table 5 suggests a
sharper delienation of the choices of the respondents. Data presented
in Table 4 showed that the frequency of the number of responses to cri¬
terion 8, "Earned a master’s degree or above," and criterion 4 "Formal
preparation in the principles of curriculum construction, methods of
teaching and research" place these criteria fourth and fifth in order of
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importance. Whereas in Table 5» the ranking of criterion 2, "Possesses
various intellectual skills in reading, thinking, problem solving, and
appropriate habits of behavior," and criterion 12, "Successful adminis¬
trative experience" in fourth and fifth position, respectively, is a
clear indication that these abilities held a higher priority in the
selection process. It should be noted, however, that criterion 6, "For¬
mal preparation in guidance and counseling" held a value in rank equal
to criterion 5. Criteria 15» 11» and 17 remained in corresponding posi¬
tions of first, second and third as most important in the views of the
responding superintendents. Of least importance in the ranking was cri¬
terion 22, "Attended meetings of professional organizations."
The high priorities established by the weighted ranking of the
responses corroborate the observations of many educators that foremost
among desired competencies for the middle school principal ship are the
abilities to manage the day-to-day operations of the middle school unit,
the mastery of the skills of working with the particular age group, and
the ability to motivate the school staff to develop the best educational
program possible at the middle school level.
TABLE 5
SUMMARY CHART OF SUPERINTENDENTS* RANKING OF CRITERIA
USED TO SELECT MIDDLE SCHOOL PRINCIPALS
Number Weighted
Order Item Ranking Rank
1 The principal has the ability to work
with members of the professional staff,
students and members of the community
to develop and carry out the total









2 The principal has successful teaching
experiences including classroom experi¬
ence. 218 1.96
3 The principal has the ability to execute
effectively the management responsibili¬
ties associated with the support of the
total middle school program. 179 2.83
4 The principal has various intellectual
skills in reading, thinking, problem
solving, and appropriate habits of
behavior. 147 3.01
5 The principal has master's degree or
above. 129 3.68
6 The principal has successful adminis¬
trative experience. 112 3.68
7 The principal has preparation in the
principles of curriculum construction,
methods of teaching and research. 119 4.13
8 The principal is a student of educa¬
tional administrative theory and
practice. 13 4.26
9 The principal has specific preparation
in middle school administration. 83 4.58
10 The principal is well qualified by study
and practice to initiate and conduct
experimentation and research. 13 4.63
11 The principal has an understanding of the
problems peculiar to early adolescence. 104 5.02
12 The principal is aware of the educational
needs of the community. 85 6.52
13 The principal has the ability to utilize
the resource competencies of the central
office and area staff to provide the best
instructional program possible in the





















The principal has a liberal arts
background. 50 7.92
The principal is keeping aware of
current philosophy, research and prac¬
tices in elementary and secondary
education, especially as they relate
to the middle school. 70 8.37
The principal is committed personally
and professionally to the maintenance
and furtherance of public education in
our national life. 55 9.79
The principal has preparation in advanced
study of human growth and development. 35 14.02
The principal has administrative intern¬
ship experiences. 26 18.87
The principal is well acquainted with
the total educational program, kinder¬
garten through twelfth grade. 33 19.19
The principal has an acceptable col¬
lege transcript. 23 20.65
The principal has preparation in
guidance and counseling. 23 21.34
The principal has preparation in
education and psychological testing . 15 33.77
The principal has satisfactory test
scores. 7 61.06
The principal is aware of national and
cultural trends and their probable impact
on elementary and secondary education. 7 74.63
The principal maintains membership in
professional organizations. 7 90.46
The principal attends meetings of
professional organizations. 4 178.09
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Characteristics of the Middle School Principalship
The description of the characteristics of the middle school prin¬
cipalship begins with a consideration of demographic, and social back¬
ground factors. These characteristics will be examined under the follow¬
ing headings: background information; administrative experience; prepara¬
tion and training of middle school principals; and selected characteris¬
tics of middle schools.
Background Information
In order to gain a better understanding of a professional career
field, it is useful to know something about what types of persons were
selected by school boards and school superintendents. The first results
to be reported are those summarizing various demographic characteristics
of the middle school principal.
The background information obtained from the questionnaire submitted
to the middle school principals are presented in Tables 6 to 8 and analyzed
in the paragraphs which follow.
According to the data presented in Table 6, the vast majority of
middle school principals were men. Women principals numbered 50, or 5.7
per cent; and 31> or 3-5 per cent, of the respondents failed to record a
response.
Table 7 shows the age distribution of middle school principals. The
ages ranged from a low of 23, or under, to a high of 60 or older. The
median age for all middle school principals was 42.79.
The data further revealed that 306, or 34.6 per cent, were younger
than the median age; 307, or 41.9 per cent, were older than the median
age; and 207, or 23.4 per cent, were in the median interval.
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TABLE 6
SEX OF MIDDLE SCHOOL PRINCIPALS
Response
Alternative Number Per Cent
Male 803 90.8
Female 50 5.7
No Response 31 3.5
Total 884 100.0
TABLE 7
AGE OF MIDDLE SCHOOL PRINCIPALS
Response
A1ternative Number Per Cent








60 or older 27 3.1




Data concerning the marital status of middle school principals are
presented in Table 8, It will be seen that 833» or 94.2 per cent, of
the middle school principals are married; 25, or 2.8 per cent, of the
respondents were single; and 8, or .9 per cent, of them were widowed.
Four of the responding principals were separated; and 13 were divorced.
Only one of the principals failed to record a response.
TABLE 8
MARITAL STATUS OF MIDDLE SCHOOL PRINCIPALS
Response






No Response 1 .1
Total 884 100.0
Administrative Experience
The next area to be covered has to do with administrative experi¬
ence. The data on administrative experience of the middle school prin¬
cipals are presented in Tables 9 to 13 and the series of paragraphs
which follow. The first specific point to be considered under this
general topic is the age at which the principal was appointed to his
first administrative p>osition in education. Table 9 presents these data.
Middle School principals were generally appointed to their first
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administrative position at a relatively young age. The data showed the
youngest principal appointments were at ages under 20, and the oldest
principal appointments were between ages 50-5^» The median age of such
appointments was 30.77 years.
These data further revealed that 375» or 42.3 per cent, of the
middle school principals were appointed at ages less than the median; 24
or 27.2 per cent, were in the median age interval at the time of their
first administrative or supervisory appointment.
TABLE 9
AGE APPOINTED TO FIRST ADMINISTRATIVE OR
SUPERVISORY POSITION IN EDUCATION
Response
A1 ternative Number Per Cent








No Response 5 ;6
Total 884 100.1*
Median 30.77
*Error due to rounding of percentages.
70
Data for the first principalship appointment are presented in Table
10. Once again, it is seen that the majority of principals were appointed
reasonably young (median age between 30-34). The close correspondence
between Table 9 and Table 10 suggests that the first administrative posi¬
tion for many principals was in fact a principalship. The data revealed
that middle school principals were first appointed at somewhat younger
ages, under 20, and generally older principals were appointed at ages of
50-54. The median age of such appointments was 32.9* These data revealed
that 375 middle school principals, or 42.4 per cent, were appointed at
ages less than the median; 24 or 27.2 per cent were appointed at ages
above the median, and 264 principals, or 29.9 per cent, were in the median
interval at the time of their first administrative or supervisory appoint¬
ment.
TABLE 10
AGE APPOINTED TO FIRST PRINCIPALSHIP
Response
A1ternative Number Per Cent








55 or more years 19 2.1




It should be noted, however, that quite a large proportion of prin¬
cipals have had many years of experience. On the average, principals
in general were appointed to the principal ship at an age of about 35
years, whereas middle school principals received the first appointment
around an average age of 33*
Information about the total number of principalships is presented
in Table 11. It should be particularly noted that the number of prin¬
cipalships listed in Table 11, included the present principal ship. Thus,
in the total sample of principals, 398, or 45 per cent, chose the alter¬
native "one principal ship," meaning that 45 per cent of the principals
have held only their present principal ship. The pattern presented in
Table 11 indicated that principals do relatively little moving from one
position to another. About 90 per cent, or 798, of the principals have
held three or fewer principalships.
In view of the recency of the middle school unit on the educational
scene, these data further reveal the possibility that the large number
of principals in their first middle school principal ship was perhaps due
to the increased availability of the new unit rather than another step
on the ladder of hierarchical advancement.
Total number of years of experience as a principal are presented
in Table 12. The data indicated that quite a large proportion of middle
school principals have had many years of experience. Forty-six, or 5*2
per cent, had 25 or more years of principal experience; 61, or 6.9 per
cent, of the principals had 20 or more years of experience; 137, or 15*5
per cent, had 15 years or more years of experience; while 134, or 15*2




OF PRINCIPALSHIPS HELD, INCLUDING PRESENT ONE
Response









No Response 5 .6
Total 884 100.0
Median 1.66
of the respondents, 294 or 33.2 per cent, reported 4-7 years experience,
and 46, or 5.2 per cent, reported one year of experience as a principal.
The median number of years' experience as a principal was 7.23.
The pattern of results in Table 12, as was seen in Table 11, sug¬
gested that middle school principals, when taken together, are charac¬
terized by a span of about eleven years of experience between the
appointment to the first supervisory position and appointment to the
first middle school principal ship.
Table 13 presents data showing years of experience in the posi¬
tion currently held. The median number of years of experience in the
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TABLE 12
NUMBER OF YEARS OF EXPERIENCE AS A PRINCIPAL
Response
Alternative Number Per Cent
One year 46 5.2
2-3 years 122 13.8
years 146 16.5
6-7 years 148 16.7
8-9 years 29 3.3
10-14 years 134 15.2
15-19 years 137 15.5
20-24 years 61 6.9
25 or more years 46 5.2
No Response 15 1.7
Total 884 100.0
Median 7.23
principal's present assignment for the total sample is four to five years.
Some 710, or 80.3 per cent, of the middle school principals have had eight
years or less experience in their present position. By comparing data
presented in Tables 12 and 13» we can obtain a picture of stability in
the employment of the principal. Note that 208, or 23.5 per cent, had
been employed in the same position from A-5 years; 71» or 8.0 per cent,
had held their present assignment from 9 to 11 years; and 23, or 2.6 per
cent, had been assigned to their present school 18 or more years. Thus,









Alternative Number Per Cent
One year 89 10.1
2 years 102 11.5
3 years 127 14.4
4-5 years 208 23.5
5-8 years 184 20.8
9-11 years 71 8.0
12-14 years 35 4.0
15-17 years 28 3.2
18 years or more 23 2.6
No Response 17 1.9
Total 884 100.0
Median 4.69
present position five years or less could have had experience in another
position. This suggested considerable stability in employment. Further¬
more, of those principals who have had nine or more years of experience,
only about one-third have held their present position less than five
years, and only about ten per cent are in their first year.
Preparation and Training of the Middle School Principal
Data presented thus far in this section have dealt primarily with
the background and experience of the principal. The focus in the next
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twelve tables (14-26) will be concerned with formal educational preparation,
the type of course work completed, and the nature of the preparation con¬
sidered to be valuable for a beginning principal. The first data to be
presented bears on the type of degree held by the principal.
Table 14 shows that only 27, or 3*0 per cent, of the respondents
have a bachelor's degree or less. At least one-fourth of the middle school
principals have earned at least a master's degree. The overwhelming ma¬
jority of the principals, 583 or 66.0 per cent, have done graduate work
beyond the master's degree. Thirty-one, or 3.0 per cent, of the middle
school principals possess the doctoral degree, while 3» or .3 per cent,
of the respondents reported no college degree.
TABLE 14
HIGHEST EARNED DEGREE HELD BY THE MIDDLE SCHOOL PRINCIPALS
Response
Alternative Number Per Cent
No college degree 3 .3
Bachelor's degree or ^year
teacher's college degree 24 2.7
Master's degree in education 221 25.1
Master's degree in field other
than education 19 2.1
Master's degree plus 15 hours
of graduate work 199 22.5
Master's degree plus 30 hours
of graduate work 199 22.5
Master's degree plus 45 hours
of graduate work 185 20.9
Doctor of Education 24 2.7
Doctor of Philosophy 7 .8
No ResDonse 3 .3
Total 884 100.0
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The overall picture which emerged was that of relatively extensive
formal preparation.
Information about the undergraduate majors of principals is pre¬
sented in Table 15* We see that 28.8 per cent, or 255» of the respondents
majored in education other than physical education; 154 or 17*4 per cent,
majored in physical education; and 142, or 16.1 per cent majored in social
sciences. A total of 106 of the principals, or 12.0 per cent, majored in
physical or biological sciences; 92, or 10.4 per cent, chose the humani¬
ties as an undergraduate major; and 28, or 3-2 per cent, majored in other
areas.
TABLE 15
UNDERGRADUATE MAJOR OF MIDDLE SCHOOL PRINCIPALS
Response
A1ternative Number Per Cent
Business 48 5.4
Education other than
Physical Education 255 28.8
Engineering 3 .3
Fine Arts 52 5.9
Humanities 92 10.4
Physical Education 154 17.4
Physical or Biological
Sciences 106 12.0
Social Sciences 142 16.1
Other 28 3.2
No Response 4 .5
Total 884 100.0
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The figures make clear that the typical educational pattern of the
middle school principal included some form of an undergraduate liberal
arts concentration. Principals, by and large, seemed to have postponed
their professional preparation until later.
Similar results were obtained in regards to undergraduate minors as
is shown in Table 16. We see that 210, or 23.8 per cent, of the respon¬
dents minored in social sciences, and 185, or 20.9 per cent, minored in
education other than physical education. A total of 150, or 17.0 per cent,
minored in physical or biological sciences; 138 or 15»6 per cent chose the
humanities as an undergraduate minor; and 15 or 1.7 per cent minored in
other areas.
TABLE 16
UNDERGRADUATE MINOR OF MIDDLE SCHOOL PRINCIPALS
Response
A1ternative Number Per Cent
Business 32 3.6
Education other than
Physical Education 185 20.9
Engineering 2 .2
Fine Arts 60 6.8
Humanities 138 15.6
Physical Education 61 6.9
Physical or Biological
Sciences 150 17.0
Social Sciences 210 23.8
Other 15 1.7
No Response 31 3.5
Total 884 100.0
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Data showing the graduate majors of principals are presented in
Table 17.
A majority of the middle school principals, 711, or 80.5 per cent,
indicated educational administration and supervision as their graduate
major. Fifty-six, or 6.3 per cent, of the respondents chose senior high
school education as a graduate major; 41 or 4.6 per cent of the respon¬
dents majored in elementary education; 42 or 5.3 per cent, majored in
the humanities or fine arts and junior high education, respectively.
Three, or .3 per cent, had not undertaken any graduate work.
TABLE 17
MIDDLE SCHOOL PRINCIPALS' MAJOR FIELD OF GRADUATE STUDY
Response
A1ternative Number Per Cent
Business 3 .3
Educational Administration
and Supervision 711 80.5
Elementary education 41 4.6
Humanities or fine arts 21 2.4
Middle school education 9 1.0
Junior high school education 21 2.4
Senior high school education 56 6.3
Science or engineering 15 1.7
Other 4 .5
No graduate work 3 .3
No Response 0 0
Total 884 100.0
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Data pertaining to the total number of undergraduate education
courses taken by the principals are presented in Table 18 which shows
27 or 3*1 per cent of the respondents had taken 1-3 undergraduate courses
in education. Fully one-half of the middle school principals, had taken
from 13 to 15 undergraduate courses in education. Ninety or 10.2 per
cent of the respondents had taken 16-18 undergraduate courses; and 119>
or 13*5 per cent, of the principals had taken 25 or more undergraduate
courses in education. The median number of undergraduate courses in edu¬
cation taken by middle school principals was 12.46.
TABLE 18
NUMBER OF UNDERGRADUATE COURSES TAKEN BY MIDDLE SCHOOL PRINCIPALS
Response









25 or more 119 13.5
No Response 23 2.6
Total 884 100.1*
Median 12.46
*Error was due to rounding of percentages
Data pertaining to the total number of graduate education courses
taken by the principals are presented in Table 19* which showed that 184
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or 20.8 per cent of the respondents had taken 10-12 graduate courses in
education, and 145, or 16.4 per cent, had taken 13-15 graduate courses
in education. A total of 130, or 14.7 per cent, of the principals had
taken 25 or more graduate courses in education; and 7, or 8 per cent, had
taken only 1-3 graduate courses. The median number of graduate courses
in education taken by principals was 14.8.
TABLE 19
NUMBER OF GRADUATE COURSES TAKEN BY MIDDLE SCHOOL PRINCIPALS
Response









25 or more 130 14.7
No Response 12 1.4
Total 884 100.1*
Median 14.8
*Error due to rounding of percentages.
The data shown in Table 20 has to do with the perceived value of
various educational subjects for the beginning middle school principal.
Presumably, the recommendations of practicing middle school principals
reflect their experience as principals.
Course subjects believed to be "absolutely essential" by 45 per
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cent of the principals include middled school organization, curriculum
development, supervision of instruction, administrative theory and prac¬
tice, and school law. Courses believed to be relatively less essential
include systems analysis, vocational education, computer science, social
and economic context of contemporary education, political science, adult
education, comparative education, senior high school organization, and
history of education. In short, it appears that courses that are directly
related to the principal's job as an educational administrator are con¬
sidered more essential than those that treat education more broadly. The
overall pattern in Table 20, however, is one of considerable consensus
among practicing middle school principals with respect to the type of
courses believed to be important in the preparation of the beginning
middle school principal.
TABLE 20
COURSES PRACTICING MIDDLE SCHOOL PRINCIPALS CONSIDERED ESSENTIAL




1 Middle School Organization 511 57.8
2 Curriculum Development 498 56.3
3 Supervision of Instruction 371 42.0
4 Administrative Theory and Practice 352 39.8
5 School Law 257 29.1
6 Child and Adolescent Development 244 27.6
7 Personnel Administration 240 27.1
8 Public Relations 234 26.5
9 Human Growth and Development 183 20.7







11 Human Relations 148 16.7
12 School Business Management 132 14.9
13 Planning, Scheduling Extra-Curricular
Activities 126 14.5
14 Internship 113 12.8
15 Leadership Behavior 95 10.7
16 Psychology of Learning 86 9.7
17 Community Relations 74 8.4
18 Philosophy of Education 70 7.9
19 Group Process 51 5.8
20 Tests and Measurement 50 5.7
21 Plant Design and Maintenance 48 5.4
22 General Psychology 42 4.8
23 Junior High School Organization 40 4.5
24 Organizational Behavior 35 4.0
25 Elementary School Organization 32 3.6
26 Research and Methodology 16 1.8
27 Systans Analysis 7 .8
28 Vocational Education 6 .7
29 Computer Science 5 .6
30 Social and Economic Context of Con¬
temporary Education 5 .6
31 Political Science 4 .5
32 Adult Education 2 .2
33 Comparative Education 2 .2
34 Senior High School Organization 2 .2
35 History of Education 1 .1
36 Other 0 0
The cumulative data in Table 21 showed the ranking of subject cour¬
ses that practicing middle school principals perceived to be absolutely
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essential to the preparation of beginning middle school principals for
effective middle school administration.
These data indicated that a substantial majority of the principals
supported a proposal for specialized training for potential and actual
administrators for the school in the middle.
In describing the curricula necessary or desirable for the prepara¬
tion of beginning middle school principals, the following were ranked
highest in respective order: middle school organization (1.0), curricu¬
lum development (1.22), administrative theory and practice (1.50), super¬
vision of instruction (1.79), child and adolescent development (2.26),
personnel administration (2.69), public relations (3*10), school law
(3«13), and human growth and development (3*24) work in human relations
(4.09), and counseling and guidance theory and practice (4.47) are worthy
of mention in the same context.
The close correspondence between Table 20 and Table 21 are readily
apparent as subject course positioning, according to number of responses
and ranking of responses, was somewhat in agreement.
It is worth noting the possibility that the high priority in impor¬
tance given to middle school organization, curriculum development, admin¬
istrative theory and practice, and supervision of instruction might be
evidence of the management needs of practicing middle school principals.
The emphasis on school law may be indicative of a change from locus
parentis to due process.
There appears to be strong emphasis here, also, upon a preparation
program that stresses a knowledge of the early adolescent and of the
school for this age group. It was somewhat surprising to find that
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psychology of learning, community relations, group process, and general
psychology received so little attention in the ranking of important sub¬
ject courses.
TABLE 21
PRACTICING MIDDLE SCHOOL PRINCIPALS' RANKING OF COURSES
CONSIDERED ABSOLUTELY ESSENTIAL FOR BEGINNING
MIDDLE SCHOOL PRINCIPALS
Number Weighted
Order Item Rankinq Rank
1 Middle School Organization 511 1.0
2 Curriculum Development 498 1.22
3 Administrative Theory and Practice 352 1.50
4 Supervision of Instruction 371 1.79
5 Child and Adolescent Development 244 2.26
6 Personnel Administration 240 2.69
7 Public Relations 234 3.10
8 School Law 257 3.13
9 Human Growth and Development 183 3.24
10 Human Relations 148 4.09
11 Counseling and Guidance Theory and
Practice 156 4.7
12 Internship 113 5.13
13 School Business Management 132 5.67
14 Planning, Scheduling Extra Curricular
Activities 128 5.79
15 Leadership Behavior 95 6.53
16 Psychology of Learning 86 6.96
17 Philosophy of Education 70 9.40
18 Community Relations 74 11.54
19 Group Process 51 13.99
20 Junior High School Organization 40 14.48
21 General Psycho1ogy 42 15.93








23 Tests and Measurement 50 17.04
24 Plant Design and Maintenance 48 17.40
25 Organizational Behavior 35 19.84
26 Research and Methodology 16 46.60
27 Systems Analysis 7 104.38
28 Vocational Education 6 142.01
29 Senior High School Organization 2 159.76
30 Social and Economic Context of Contemporary
Education 5 161.89
31 Computer Science 5 195.97
32 Political Science 4 213.01
33 Adult Education 2 479.28
34 Comparative Education 2 479.28
35 History of Education 1 1065.0
The data presented in Table 22 concerns the principal's chief
assignment immediately prior to appointment to the first principalship.
The position most frequently held immediately prior to first be¬
coming a principal was that of assistant or vice principal. This was
the pattern of slightly more than one out of three principals in the
total sample.
Twenty-two per cent, or 193 of the respondents moved from the posi¬
tion of elementary school teacher. Seven per cent, or 64, of the middle
school principals had held "other" positions prior to becoming middle
school principals* and 3» or .3 per cent, were junior high school teachers.
The results presented in Table 22 do not support the athletic coach-
to-principal progression often cited by some educators as being a practice
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of school superintendents in the selection of some principals.
It should be noted, however, that about 60 per cent of the respon¬
dents had been assistant principals or elementary school principals prior
to accepting their present position. Presumably these practicing middle
school principals would have had some on-the-job experience with this
age group, which has been identified by school superintendents included
in this study as being a desired experienced.
TABLE 22
CHIEF ASSIGNMENT IMMEDIATELY PRIOR TO BECOMING
A MIDDLE SCHOOL PRINCIPAL
Response
Alternative Number Per Cent
Assistant or vice principal 324 36.8
Department chairman or area
supervisor 23 2.6
Superintendent 11 1.2
Elementary school principal 193 21.8
Senior high school principal 44 5.0
Position in district or
county office 30 3.4
Athletic coach or director 38 4.3
Elementary school teacher 69 7.8
Senior high school teacher 47 5.3
Junior high/Middle school
teacher 3 .3
Dean, counselor or other
guidance |3osition 25 2.8
Other 64 7.2
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Data indicating the total number of years of teaching experience
prior to assuming the present principal ship are given in Table 23* These
data revealed that 232, or 26.2 per cent, of the respondents had k-6
years of teaching experience; 214, or 24.2 per cent, of the respondents
had 7-9 years of teaching experience; and 207, or 23.4 per cent had 10-14
years of teaching experience. A total of 5 or .6 per cent of the prin¬
cipals had no teaching experience prior to present assignment.
These results suggested that it was an unusual principal who had
less than two years of teaching experience prior to assignment to the
present principalship. We find some contradiction in the finding of no
prior teaching experience with the data reported in Table 4, in which
superintendents identified successful teaching experience as second in
"most important criteria" for the middle school principal candidate.
The finding that five principals had no prior teaching experience may be
attributed to elective appointment practices common in some school dis¬
tricts.
Principals who have taught 25 years or more are also considered
rare.
The median number of years of teaching experience was 7.1 for the
total sample.
Data bearing on the experience of middle school principals in vari¬
ous kinds of educational positions are presented in Table 24,
According to the data presented, quite a number of teachers and
assistant principals moved directly into the position of principal. Two
hundred fifty-one reported experience as middle junior high school teacher
or elementary teacher, 89 being elementary teachers. Experience as assis¬
tant senior high school principal, and as an assistant elementary school
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TABLE 23
NUMBER OF YEARS OF TEACHING EXPERIENCE PRIOR
TO ASSUMING PRESENT PRINCIPALSHIP
Response
Alternative Number Per Cent
None 5 .6
1 year 12 1.4
2-3 years 75 8.5
4-6 years 232 26.2
7-9 years 214 24.2
10-14 years 207 23.4
15-19 years 90 10.2
20-24 years 30 3.4
25 or more years 17 1.9
No response 2 .2
Total 884 100.0
Median 7.1
principal was reported by 101 and 28 of the principals, respectively.
Coaching was reported by 8? of the respondents and 46 of the principals
had had experience as a counselor.
The position most frequently held immediately prior to becoming a
principal was that of elementary school principal. This was the pattern
for slightly more than one out of three principals in the total sample,




EXPERIENCES OF MIDDLE SCHOOL PRINCIPALS
IN VARIOUS KINDS OF POSITIONS
Response
Alternative Number Per Cent







Counselor or other guidance
worker 46 5.2
Assistant senior high
school principal 101 11.4
Middle/Junior high school
principal 162 18.3
Senior high principal 57 6.4
Elementary school teacher 89 10.1
College administrator 10 1.1
College teacher 12 1.4
Other 128 14.5
No Response 32 3.6
Total 884 100.0
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It should be noted, however, that elementary school experience was
more prevalent aanong the responding principals than other kinds of educa¬
tional experiences. Apparently, the indication from some of the litera¬
ture that personnel with elementary experience met with more success at
the middle school level than those who were high school oriented may
have some validity, despite the finding that only eleven per cent of the
principals included in this study reported experience as an assistant
senior high school principal to be essential.
The data suggested, also, that many of the middle school principals,
128 or 15.0 per cent, view other kinds of non-educational experiences as
important contributions to effective administration.
The position as a college administrator was least important in the
experiences identified by the respondents.
The principals' choices of the five administrative experiences con¬
sidered as "most important" in the preparation of beginning middle school
principals are listed in the order of frequency as follows: (1) experi¬
ence as an assistant principal of the middle school was reported by 696,
or 78.7 per cent; (2) elanentary or middle school teaching experience
reported by 696, or 78.7 per cent; (3) service on the curriculum committee
reported by 487, or 55.1 per cent; (4) experience as an elementary school
principal was reported by 466, or 52.7 per cent; and (5) experience as a
counselor or other guidance worker was reported by 448, or 50.7 per cent,
of the middle school principals.
Experiences believed to be relatively less important included posi¬
tion in central or area office by 80 respondents, or 9.0 per cent; senior
high school experience was reported by only 71 respondents, or 8.0 per
cent; and other experiences by 21 or 2.4 per cent.
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TABLE 25
PRIOR ADMINISTRATIVE EXPERIENCES CONSIDERED IMPORTANT PREPARATION




1 Elementary or Middle School Teacher 696 78.7
2 Assistant Principal of Middle School 696 78.7
3 Service on Curriculum Committee 487 55.1
4 Elementary School Principal 466 52.7
5 Counselor, or other Guidance Worker 448 50.7
6 Department Chairman or Area Supervisor 407 46.0
7 Assistant Principal - Elementary School 320 36.2
8 Assistant Principal - Senior High School 163 18.4
9 Athletic Coach and/or Director 154 17.4
10 Senior High School Teacher 104 11.8
11 Position in Central or Area Office
(Director, etc.) 80 9.0
12 Senior High School Principal 71 8.0
13 Other 21 2.4
In Table 26 are listed thirteen types of prior administrative experi¬
ences in education which could represent valuable preparation for a begin¬
ning middle school principal. Principals were asked to rank order five
of the assignments considered to be most valuable on a five point scale.
The weighted rank of one was assigned to the most valuable type of experi¬
ence. The data presented in this table concerned the types of educational




RANKING OF PRIOR ADMINISTRATIVE EXPERIENCES CONSIDERED





1 Assistant Principal of Middle School 696 1.0
2 Elementary or Middle School Teacher 696 1.20
3 Elementary School Principal 466 2.16
4 Counselor, or other Guidance Worker 448 2.89
5 Service on Curriculum Committee 487 2.91
6 Department Chairman or Area Supervisor 407 3.47
7 Assistant Principal/Elementary School 320 4.20
8 Assistant Principal/Senior High School 163 7.22
9 Athletic Coach and/or Director 154 8.85
10 Senior High School Teacher 104 12.18
11 Position in Central or Area Office
(Director, etc.) 80 18.39
12 Senior High School Principal 71 18.26
13 Other 21 44.57
By a very large margin, duties as an assistant middle school prin¬
cipal were judged to be the most important kinds of administrative assign¬
ments prior to assuming the middle school principalship, with 79 per cent
of the principals giving the duties rankings of 1.0 and 1.20, respectively.
This was followed by elementary school principal (2.16), counselor, or
other guidance worker (2.89), service on curriculum committee (2.91)»
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department chairman or area supervisor (3-47)j and assistant principal¬
elementary school (4.20).
These results give strong support to the perceived needs of the
practicing principals for prior experiences in the supervising, admin¬
istrative, instructional and guidance functions of the middle-school
program.
The close correspondence between Table 24 and Table 26 suggested
that secondary school involvement may not provide experiences essential
to success in middle school administration.
Selected Characteristics of Middle Schools
Information about the characteristics of schools in which the
middle school principals serve is needed to aid in an understanding of
the middle school principalship. A variety of descriptive information
about middle schools will be presented in Tables 27-31> and analyzed in
the paragraphs which follow.
Table 27 presents information dealing with the characteristics of
middle schools. Almost 20 per cent of the principals reported a 7-8
grade structure in their school. Forty-eight per cent of the responding
principals reported grades 6-8 which, according to the number reporting,
seemed to indicate that this organizational structure was the most
widely accepted. The 5-8 grade structure was reported second in prac¬
tice by 190, or 21.5 per cent of the principals. Only 17 of the princi¬
pals, or 1.9 per cent reported the 5-7 grades pattern. It should be
noted, also, that 785» or 89 per cent, of the principals reported that
grade 8 was included in the grade structure of their schools.
9k
TABLE 27
MIDDLE SCHOOL GRADE LEVELS
Response








No Response 6 .7
Total 884 100.1*
*Error due to rounding of percentages.
Table 28 presents information on the organizational structure of
the various educational systems of which the middle school is a part.
The data showed that the 9-3-k syston is the one most frequently
reported by 351> or 39*7 per cent, of the respondents. The 6-2-4 system
was reported by 260, or 29-4 per cent of the respondents, and 164, or
18.6 per cent, of the principals reported being a part of the 4-4-4
system. Ninety-nine, or 11.2 per cent, reported their middle school
to be a part of other grade organizations. The results are almost iden¬
tical with those of Table 27 and thus do not require additional comment.
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TABLE 28
MIDDLE SCHOOL GRADE ORGANIZATION
Response
Alternative Nionber Per Cent
6-2-4 system 260 29.4
5-3-4 system 351 39.7
4-4-4 system 164 18.6
Other 99 11.2
No Response 10 1.1
Total 884 100.0
Data pertaining to the size of middle schools are presented in
Table 29. Somewhat more than one-fourth of the principals served
schools with fewer than 500 middle school students. Another third
were principals of schools enrolling between 500 to 750 middle school
students. Overall, the median number of middle school students was
about 6l6. It appeared that most middle school principals in America
were principals of small schools.
The geographical distribution of middle schools in the United
States are indicated in Table 30. These data show that more middle
schools were located in the midwest than in any other area, and the next
most frequent categories are the Southeast followed by the Southwest
and the Mideast. This distribution may be due to the geographic dis¬
tribution of the population of the United States, and the specific
definition of the regions used in the survey.
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TABLE 29
MIDDLE SCHOOL ENROLLMENT AS OF OCTOBER 1, 1974
Response
Alternative Number Per Cent








Fewer than 150 23 2.6
No Response 2 .2
Total 884 100.0
Median 616.6
Data with respect to the size of the cottiraanity in which the middle
schools were located are presented in Table 31. Eight per cent of the
middle schools were located in cities with 250,000 or more inhabitants.
More than half of the schools were located in conmunities between 5»000
and 249,999 population, and about one-fourth were located in small towns
with population below 5,000.
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TABLE 30
GEOGRAPHICAL LOCATION OF MIDDLE SCHOOLS
Response
Alternative Number Per Cent





Rocky Mountains 32 3.6
Far West 85 9.6




MIDDLE SCHOOLS BY POPULATION
Response
A1ternative Number Per Cent
City of more than
1,500,000 population 12 1.4
City between 250,000 and
1,499,999 population 69 7.8
Urban area between 5,000 and
249,999 population 469 53.1
Small town below 5,000
population 229 25.9
Rural 100 11.3
No Response 5 .6
Total 884 100.1*
*Error due to rounding of percentages.
The data indicated that, numerically, middle schools are located in
all size communities, but predominately in small and medium size cities.
CHAPTER V
FINDINGS, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS
This study was undertaken to provide a meaningful description of
the selection and preparation processes of principals for the middle
school in relation to the following:
1, State certification requiranents for middle school principals.
2. The requirements of preparatory training programs for middle
school principals.
3. Criteria used in the selection of principals for the middle
school.
4, Courses, training and experiences middle school principals
identified as contributing to their effectiveness in middle
school administration.
Portions of the models of the National studies conducted by the
Department of Elementary School Principals? the Secondary School Prin¬
cipal ship, and Junior High School Principal ship (Parts I and II), re¬
ported by the National Association of Secondary School Principals, were
adapted to this study. Guidelines provided by these models were utilized
in developing some of the items for the questionnaires, and in identi¬
fying some procedural components which aided in creating the same kind of
descriptiveness of the selection and preparation of principals for the
middle school as was created by the surveys in describing the elementary,
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junior and senior high school principal ships.
Letters of inquiry and the questionnaire method were used to obtain
data for this study. Inquiries were sent to all chief state school offi¬
cers throughout the United States, the District of Columbia, and U. S.
territories to obtain data relative to the certification requirements for
middle school principals. Fifty-five, or 98.2 per cent of the total
sampled responded. Letters of inquiry were mailed to 465 graduate schools
of education throughout the United States requesting the identification
of curriculum and/or course(s) designed specifically for the middle school
principal. Responses were received from 370, or 79.56 per cent, of the
graduate schools.
Letters and copies of questionnaires were mailed to 652 selected
school superintendents requesting a list of schools designated by the
school system in the selection of middle school principals, if any; and
to elicit responses regarding the criteria used in the selection of
middle school principals. A total of 429, or 65.8 per cent, of the super¬
intendents responded. Four hundred and two of the questionnaires returned
were considered as valid samples from the superintendents for this study,
which was approximately 62 per cent of the total sample.
Copies of the questionnaire were mailed to I383 selected middle
school principals to obtain data regarding formal educational preparation
and educational experience. A total of 920, or 66.5 per cent, of the
principals responded. Data from 884, or 63.9 per cent, of the returns were
analyzed and presented in this study.




The findings of the study were derived from an analysis of the
data obtained from the respondents in four areas: Findings regarding
certification requirements for middle school principals, findings regard¬
ing preparatory programs and courses designed specifically for middle
school principals, findings regarding criteria used in the selection of
principals for the middle school, and findings regarding academic courses,
educational training and experiences practicing middle school principals
identified as contributing to their effectiveness as middle school admin-
istrators.
The following are findings regarding certification requirements for
middle school principals. It was found that:
1. The great majority of the chief state school officers (96.4 per
cent) reported no official certification requirements for prin¬
cipals of middle schools.
2. Three states (5'*4 per cent) reported planning to establish
middle school principal certification.
3. A large majority of the respondents (91.0 per cent) indicated
that principals who hold either elementary or secondary cer¬
tification will have valid certification for middle school
administration according to present practices.
The following are findings regarding preparatory programs and/or
courses designed specifically for principals of middle schools. It was
found that:
1. Only four graduate schools (1.1 per cent) offered training
programs that prepared the principal specifically for middle
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school administration.
2. A large majority (92.4 per cent) of the graduate schools do
not have a course(s) specifically designed for middle school
principals.
3. An overwhelming majority (97.0 per cent) do not require an
internship of middle school principal trainees.
The following are findings regarding the criteria used in the
selection of principals for middle schools. It was found that:
1. The majority (87.9 per cent) of the superintendents indicated
that their school districts do not use written criteria in
selecting the middle school principal.
2. A majority of the respondents (79.5 per cent) replied that
various intellectual skills in reading, thinking, problem¬
solving, and appropriate habits of behavior are important
criteria to consider in the selection of the middle school
principal. This response was fourth in the ranking (3»01) by
33*3 per cent of the resp>ondents as an essential criterion.
3. One-half of the respondents (51*3 per cent) indicated that
they preferred the principal candidate to have specific
preparation in middle school administration.
4. A majority of the superintendents (81.1 per cent) responded
that it is important for the principal candidate to have
preparation in the principles of curriculum construction,
and methods of teaching and research.
5. More than one-half of the respondents (53.1 per cent) indi¬
cated that the middle school principal should have preparation
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in advanced study of human growth and development.
6. More than one-half of the superintendents (53.6 per cent)
responded that preparation in counseling and guidance was
not important as a criterion in the selection process.
7. A large majority (82.5 per cent) of the respondents reported
that the principal candidate should hold the master's degree
or above.
8. Many of the superintendents (67.1 per cent) considered an
acceptable college transcript as important criterion in the
selection process.
9. A large number of superintendents (86.2 per cent) replied that
successful teaching experiences including classroom experience
working with the particular age group served by the middle
school was important in the selection of middle school prin¬
cipals. This response was second (1.96) in the ranking by
50.8 per cent of the respondents as an essential criterion.
10. The majority of the superintendents (67.1 per cent) responded
that they preferred the principal candidate to have successful
administrative experience. This preference was fifth in the
ranking (3.68) by 30.1 per cent of the respondents as an
essential criterion.
11. The majority of the respondents (70.9 per cent) replied that
the principal candidate should be aware of the educational needs
of the community.
12. A large majority (91.4 per cent) of the superintendents indica¬
ted that the ability to work with members of the professional
staff, students and members of the community to develop and
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carry out the total school program at the middle school level
was the most important criterion in the selection of the
middle school principal. This response was first in the
ranking (1.0) by 91*4 per cent of the respondents as an essen¬
tial criterion.
13. A majority of the respondents (78.6 per cent) replied that the
ability of the principal candidate to utilize the resource
competencies of the central office and area staff to provide
the best instructional program possible in the local school
is an important criterion.
14. A great majority of the respondents (83.9 per cent) reported
that the ability to execute effectively the management respon¬
sibilities associated with the support of the total middle
school is an important criterion in the selection process.
This response was ranked third (2.83) by 360 or 83.9 per cent
of the respondents as an important criterion.
15. Many of the superintendents (67.4 per cent) indicated that the
principal candidate well acquainted with the total educational
program, kindergarten through twelfth grade should be considered
when selecting the middle school principal.
16. A large number of the superintendents (79.0 per cent) reported
it was important for the middle school principal to keep aware
of current philosophy, research practices in elementary and
secondary education, especially as they relate to the middle
school.
17. Many of the respondents (61.3 per cent) considered principal
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preparation in educational and psychological testing to be
of least importance,
18. A majority of the school superintendents (79*3 per cent) con¬
sidered it important that the middle school principal have
an understanding of the problems peculiar to early adolescence.
19. Many of the superintendents (61.5 per cent) replied that it
was important for the middle school principal to be aware of
material and cultural trends and their probable impact on
elementary and secondary education.
20. A large number of the superintendents (73.7 per cent) con¬
sidered the commitment of the principal personally and pro¬
fessionally to the maintenance and furtherance of public educa¬
tion in our material life an important criterion in the selec¬
tion of the middle school principal.
The following are findings regarding the educational training and
experiences of practicing middle school principals.
1. Middle school principals were generally appointed to their
first administrative position (42.4 per cent) at ages less
than the median (34.5 years), and the majority of the prin¬
cipals were appointed to their first principal ship reasonably
young, under 34 years of age.
2. Many of the middle school principals (45.0 per cent) had
held only one principalship, including the present one; and
quite a large proportion of the principals (82.9 per cent)
have had many years of experience. The median number of years'
experience as a principal was 12.9.
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3. A majority of the principals (60.0 per cent) had been employed
in the same position five years or less.
4. Many of the principals (25.1 per cent) had earned a master's
degree; twenty-three per cent had earned a master's degree
plus fifteen hours of graduate work; twenty-four per cent had
earned a master's degree plus thirty hours of graduate work;
and twenty-one per cent had earned a master's degree plus
forty-five hours of graduate work.
5. Twenty-nine per cent of the principals majored in education,
approximately eighteen per cent majored in physical education,
and sixteen per cent majored in social sciences at the under¬
graduate level.
6. A majority of the middle school principals (80.5 per cent) indi¬
cated that educational administration was their graduate major.
7. Approximately one-half of the middle school principals (50.4
per cent) had taken from 13-15 undergraduate courses in educa¬
tion, and more than one-half of the principals (52.9 per cent)
had taken from 13-15 graduate courses in education.
8. Three-fourths of the middle school principals (75.4 per cent)
reported holding administrative positions immediately prior to
becoming a middle school principal, and forty-eight per cent
reported from seven to fourteen years of teaching experience
prior to this administrative assignment.
9. Only ten per cent of the principals had three years or less
teaching experience of which a total of five principals reported
no teaching experience.
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10. Course subjects believed to be "absolutely essential" in
the preparation of the middle school principal by a majority
of the principals according.to the weighted rank order included
middle school organization (1.0), curriculum development (1.22),
administrative theory and practice (1.50), supervision of in¬
struction (1.79)» and child and adolescent development (2.26).
11. Administrative experiences considered important as preparation
for beginning middle school principals, according to the
weighted rank order were: assistant principal of middle school
(1.0), elementary or middle school teacher (1.20), elementary
school principal (2.16), counselor, or other guidance worker
(2.89)> and service on curriculum committee (2.91).
12. The 5-3-^ organizational pattern was more frequently reported
by many (38.0 per cent) of the middle school principals; some¬
what more than one-third of the principals (35.0 per cent) serve
schools with 250 or fewer students enrolled; and forty-eight per
cent of the principals reported that their schools included the
6-8 grade pattern.
13« The largest number of middle schools (27.1 per cent) were loca¬
ted in the midwest; twenty-two per cent of the middle schools
were located in the southeast.
14. More than one-half of the middle schools (53*1 per cent) were
located in urban areas, and twenty-five per cent of the middle
schools were located in small towns.
The findings of this study reflect general agreement between the
expectations of responding superintendents and the perceptions of respond¬
ing middle school principals in relation to needs that both groups identi-
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fied as germane to the position of leadership in the middle school. How¬
ever, there is some dissonance between the perceived need of principals
to have experience in counseling and guidance, which was ranked fourth by
this group as a "most important" experience for beginning middle school
principals, and the consideration given to this experience by more than
one-half (53*6 per cent) of the superintendents who responded that pre¬
paration in counseling and guidance was not an important criterion in the
selection process.
Concl usions
The following conclusions are based upon the findings of this study
1. The recognition of the middle school as a distinct unit of
school organization cannot be found in the certification prac¬
tices of most of the states.
2. Preparatory programs for the principal ship had no special
emphasis at the middle school level.
3. The selection process for the middle school principal had
no explicitly written criteria,
4. The position most frequently held prior to becoming a middle
school principal was that of an elementary school principal,
5. The need for the middle school principal to be knowledgeable
about problems peculiar to transescents was a distinctive trait
identified by practicing principals as primary in importance
to successful middle school administration,
6. Courses considered to be "absolutely essential" in the prepara¬





c. Administrative theory and practice
d. Supervision of instruction
e. Child and adolescent development
It appeared that courses directly related to the principal's job as an
educational administrator are considered to be more essential than those
that treat education more broadly.
7. Administrative experiences considered important as preparation
for beginning middle school principals listed in rank order
according to the respondents* estimate of the value of each
were:
a. Assistant principal of middle school
b. Elementary or middle school teacher
c. Elementary school principal
d. Counselor, or other guidance worker
e. Service on curriculum conmittee
By a very large margin, duty as an assistant principal of the middle
school was judged to be the most important assignment prior to assuming
the principal ship.
Middle schools are developing at a rapid rate, and, in the research¬
er's opinion, will continue to develop, therefore it seems discrepant to
find that so little is being done by certification agencies in recognizing
the middle school as having a unique role; by training institutions in
providing relevant professional training; and by local school systems in
establishing printed selection criteria specifically designed to identify
individuals who are committed to this educational level. There seems to
be an inexplainable delay on the part of these professional groups and
institutions in evidencing concern about the needs of the middle school.
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The answer to the research question framed for this study: "Can
a Meaningful Description Be Made of the Selection and Preparation Proces¬
ses of Principals for the Middle School?" is "No." Clearly the recog¬
nition of the nature of the middle school and its burgeoning numbers make
it imperative that this situation, with its special roles, be headed by
well-qualified and specially prepared administrators.
Implications
Implications of the study are as follows:
1. It would appear that the proliferation of middle schools
evidenced by the spread from 449 middle schools reported by
Cuff in 1966 to 2,298 middle schools reported by Kealy in
1970,^ is a recognition of the growing interest and develop¬
ment of the middle school.
2. The fact that only two states had official middle school
certification opportunities for principals indicate that there
is no groundswell to revise certification in administration
to accommodate the middle school as most states (98 per cent)
anticipated no change in certification practices. This lag
implies a need for state departments of education to offer
leadership to insure that the middle school will be a viable
alternative to the conventional arrangements. There se«ns,
also, to be indication of a need for state departments of
Thomas E. Gatewood, "What Research Says About The Middle School,"
Middle School In The Making: Readings From Educational Leadership, edited
by Robert R. Leeper (Washington, D. C.: Association for Supervision and
Curriculum Development, 1974), pp. 13-14.
no
education to encourage cooperative planning among local
school systems, training institutions, and themselves in
the development of flexible and realistic training programs
in administration that will lead to relevant certification
practices, and ultimately provide the best possible school
administrators for an effective middle school.
3. It would appear that most graduate schools that offer pre¬
paratory programs in educational administration have failed
to address themselves to the issue of establishing require¬
ments for the training, skills, and experience needed by
principals for successful operation of the middle school.
While some colleges and universities offer a course on the
middle school or the junior high school for graduate credit,
few training institutions offer a planned program specifically
designed for the preparation of middle school principals.
4. Professional preparation of principals specifically for the
middle school should have a distinctly different emphasis
from that of elementary and secondary preparation. This would
seem to be essential training for principals committed to the
development of educational programs whose thrust is to fulfill
the unique needs of this age group, and, furthermore, it would
also serve to break down the traditional identification of
middle school principals with schools below and above theirs.
If we recognize that the key to success in the middle school
is the administrative leader, then serious attention must be
focused upon the preparation of principals specifically for
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these grades.
5. This study revealed a lack on the part of boards of education
and school systems in failing to establish written criteria
for use in the selection of middle school principals.
Since the nature of the middle school is deemed atypical in
the setting of American education, and its proliferation
appears to be continuing, it seems imperative that a cadre
of principals be selected who can carry out the dynamic,
diversified and complex middle school program. This implies
that a primary task in the selection of administrators for
this educational unit is the establishment of written selec¬
tion criteria.
6. There is an inference that superintendents generally select
male candidates in preference to female candidates, particu¬
larly at the middle school level. If, and when, this practice
is applicable to any extent, it places males at a distinct
advantage over females who aspire to administrative positions.
A more desirable practice would be to select the most qualified
candidate regardless of sex.
7. It would appear that success in middle school administration,
later, is related to on-the-job experiences with children in
this age group. Therefore, an effective internship in existing
middle schools with experienced middle school practitioners
who, themselves, are outstanding and committed to middle school
youngsters, will go a long way to help insure a successful admin¬
istrative career
Ii2
8, The critical need for local school systems to plan and
implement in-service training programs seems quite apparent
in view of the fact that few opportunities have been pro¬
vided by training institutions for the preparation of prin¬
cipals for the middle school.
The need to understand the nature of the transescents sug¬
gests a most significant basis for in-service training.
Recommendations
In view of the findings, conclusions and implications of this study,
the following recommendations are proposed:
1. That state departments of education establish specific
administrative certification requirements for middle school
principals.
2. That all institutions of administrative preparation estab¬
lish, implement, and/or update preparatory course offerings
by means of a special preparation program for the middle
school principal that is distinct from programs designed for
the preparation of elementary, junior and senior high prin¬
cipals, to include: philosophy of the middle school; middle
school organization; learning theory; supervision strategies
for the middle school; child growth and adolescent develop¬
ment; middle school program development and curriculum organi¬
zation; guidance practices; school law; instructional tech¬
nologies in the middle school; and psychology, including the
structure of personality and the conditions of its growth.
3. That professional organizations, chief school administrators.
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school board monbers, and educational consultants at the
state level, working cooperatively, develop and disseminate
written criteria for the selection of middle school prin¬
cipals to local school districts to be used in the selection
process.
4. That careful consideration be given all candidates for the
middle school principal ship regardless of sex, and that the
assignment be made in accordance with characteristics likely
to contribute to success in the position.
5. That the great importance placed by practitioners upon the
need for the middle school principal to be knowledgeable
about the problems peculiar to early adolescence denotes the
need to select a new breed of administrator—an administrator
who is primarily prepared to deal with the problems relevant
to this stage of development between childhood and adolescence.
6. That state colleges, universities and school districts colla¬
borate and initiate programs which afford administrative
trainees the opportunity to gain field experiences and on-the-
job performance in middle schools in their districts.
7. That, in addition to the criteria of training, skill, and
internship activities, middle school principals possess such
personal characteristics as: good health, vigor and intelli¬
gence, sensitivity and affective human relationships; the
ability to listen—to talk with, not at, people; respect for
people as individuals; a sense of humor; respect for privacy
and confidence; the ability to avoid favoritism; evident syno-
pathy and empathy; and, tolerance for errors.
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8. That the focus of in-service training provided by local
school systems proceed along two lines: (a) the how-to-do-
it capability with emphasis on concept, structure and func¬
tions of the middle school, and (b) the development of posi¬
tive professional attitudes toward innovation and change.
The recommendations introduced in this study are presented with the
purpose of encouraging state officials, public school officials, and staff
members of institutions that offer training in administration, to estab¬
lish and implement more realistic guidelines for certification and selec¬
tion practices, and specialized training programs for the preparation of
principals for the middle school. The results of this study will assist
aspiring personnel in the selection of courses and practicum experiences
preparatory to qualifying for the middle school position; enable practi¬
cing administrators to expand their knowledge of the middle school philoso¬
phy and functions; and provide data base for researchers to do experimen¬
tal studies of the processes involved in the selection and training of
middle school principals.
If the middle school principalship is to achieve its great poten¬
tial, commensurate with the mushrooming growth of the middle school move¬
ment, there is a need for support of the recommendations from all facets
of the educational establishment. The middle unit must have the profes¬
sional at its helm equipped with the knowledge, skills, and competencies
that have been cited as necessary requisites for guiding the total develop¬
ment, intellectually and socially, of emerging adolescents in the middle
grades of the American school system. The middle school administrator
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must have unlimited horizons, a bright vision of the future, faith in
young people, and commitment to the continuous progress of education
that will help transescents achieve the realization of their potential
ties
APPENDIX A
Letters received from Middle School Proponents
Letter Requesting Data from Chief State School Officers
Letter Requesting Data from Graduate Schools of Education
Letter Requesting Data from School Superintendents




gainesville, florida - 32601
January 18, 1974
Mrs. Anne W. Fannin
619 Skipper Drive, N. W.
Atlanta, Georgia 30318
Dear Mrs. Fannin;
Dr. William Alexander has asked me to respond to your recent
letter. We have not had a thesis dealing specifically with
the middle school principalship. This would seam to me to be




cc: Dr. William Alexander
RBK:ch
117






Department of Research and Development
Gainesville, Florida
Dear Dr. Hines:
I am a doctoral student in Educational Administration at Atlanta
University here. For my dissertation, I am studying "The Selection
and Training of Principals for Middle Schools - Grades 5 - 8*'' Conse¬
quently, I would deeply appreciate your sending me suggestions,
references to persons, publications or materials that are critical to
the execution of stiidy.
Any additional information you might receive and share in this
regard vdll be highly welcomed.
AWF:f
yfjt - yH *■
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Cllmr public ^cI{ools
1820 MCLAUGHLIN RUN ROAD
UPPER ST. CLAIR. PENNSYLVANIA 15241
PHONE 833-1600
March 18, 1974
Mrs, Anne W. Fannin
619 Skipper Drive, N. W,
Atlanta, Georgia 30318
Dear Mrs. Fannin:
Thank you for your recent letter
I would suggest you contact recognized leaders
in the middle school movement with an Instrument
related to "Competencies of Principals." In
addition, I would suggest you give careful attention









P. 0. BOX 395
ATLANTA. GEORGIA 30314
MIDDLE SCHOOL PROJECT
DR. SAMUEL SILVERSTEIN. SPONSOR
ANNE W. FANNIN, Researcher
Dear
I am a doctoral student in Educational Administration at Atlanta
University here. For my dissertation, I am studying "The Selection
and Training of Principals for Middle Schools - Grades 5 - 8."
Consequently, I would deeply appreciate your sending me the infor¬
mation listed below that is critical to the execution of my study.
(1) The school systems in your State that have
middle schools so designated (any combination
of grades in the 5-8 range).
(2) The chief administrative officer of each of
the above school systems and his mailing
address.
(3) Your State certification requirements for
middle school principals, if any.
Any additional information, publications or suggestions you might
have in this regard will be highly welcomed.
Sincerely,
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ATLANTA. GEORGIA 30314
MIDDLE SCHOOL PROJECT
DR. SAMUEL SILVERSTEIN. SPONSOR
ANNE W. FANNIN. RESEARCHER
Dear Sir:
I am a doctoral student in Educational Administration at
Atlanta University. For my dissertation, I am studying
"The Selection and Training of Principals for Middle
Schools." Consequently, I would deeply appreciate your
sending me the information listed below that is critical
to the execution of my study.
(1) The schools in your system that are
designated as middle schools (any
combination of grades in the 5-8
range).
(2) The criteria used by your school
system in the selection of principals
for your middle schools.
(3) The nature and content of inservice
training of middle school principals,
if any,.
(4) Certification requirements of middle
school principals in excess of state
requirement, if any.
I would also highly welcome any additional information,
publications or suggestions you might have in this regard
Sincerely,




P. 0. BOX 395
ATLANTA. GEORGIA 30314
MIDDLE SCHOOL PROJECT
DR. SAMUEL SILVERSTEIN. Sponsor
ANNE W. FANNIN, RESEARCHER
I am a doctoral student in Educational Administration at Atlanta University.
For my dissertation, I am studying "The Selection and Training of Principals
for Middle Schools - Grades 5-8." Consequently, I would deeply appreciate
your sending me the information listed below that is critical to the execution
of my study.
(1) Do you have a special curriculum for principals
of the middle school?
(2) A copy of such curriculum if any.
(3) Do you have special courses for middle school
principals?
(4) A qopy of such course if any.
(5) Do you require an internship for middle school
principal trainees? Please describe.
Any additional information, publications or suggestions you might have in
this regard will be high.ly welcomed.
Sincerely,
(Mrs.) Anne W. Fannin
AWF/bml
ATLANTA UNIVERSITY
P. 0. BOX 395
ATLANTA. GEORGIA 30314
MIDDLE SCHOOL PROJECT
DR. SAMUEL SILVERSTEIN. Sponsor
ANNE w. FANNIN. Researcher
Dear Sir:
There is a critical need for information about the characteristics
of the middle school principalship. As you may know, there is no known
research in this area. I feel certain that such a study can result in
added insight and appreciation for the work you do, since the principal
is certainly one of the most influential persons in determining the
quality of education provided by the middle school.
In order to gather data critical to the execution of this study
I need a few minutes of your time to answer the enclosed questionnaii'e.
Your answers, together with the answers of other middle school princi¬
pals, will* provide comprehensive descriptions of the middle school prin¬
cipalship. As a middle school principal and a doctoral student, I know
that the demands on your time are pressing. However, I do believe that
this information will be professionally useful to you.
In reporting the results of this survey, only statistical summaries
of the responses of groups of principals will be cited. In no case will
the soiirces of information be revealed. All questionnaires returned to
us will be put into an anonymous code at once and held completely confi¬
dential. You are urged, therefore, to make every answer a sincere one.
I wotald appreciate your mailing the questionnaire back to me as
expeditiously as it is possible for you to do so. A self-addressed
envelope is enclosed for your convenience.
With most sincere appreciation for your help, I remain
Cordially,




P. 0. BOX 395
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NNE W. FANNIN. RESEARCHER
Dear Sirs
I am sttidying the selection and training of principals for the
middle school in an attempt to identify the most widely used policies
and procedures in the assignment of school principa3.s.
I would deeply appreciate your sending me the criteria used by
you in the selection process, and/or any additional criteria used by
your school system in the selection of principals for the middle
school. If such a listing is not available at this time, please com¬
plete the enclosed questionnaire ard return it to me as expeditiously
as it is possible for you to do so.
I know that the demands on your time are pressing, and that any
such request adds to the volume of matters awaiting yoxir attention.
However, I firmly believe that your response, together with the
responses of other school superintendents, will provide a comprehen¬
sive description of the criteria used in the selection of middle
school principals throughout the country.




(Ms.) Anne W. Fannin
ATLANTA UNIVERSITY
P. 0. BOX 395
ATLANTA. GEORGIA 30314
MIDDLE SCHOOL PROJECT
DR. SAMUEL SILVERSTEIN. Sponsor
ANNE W. FANNIN, RESEARCHER
August 22, 1974
Dear Sir:
Vie recogni.ze that our instrument came at an inopportune
time. Hovrever, the National Kiddle School Principalship Study
is of great importance and your input liighly significant to its
success. Vie do have a cut off date vjhich is near. All instru¬
ments must bo returned by September 4* in order that they may ap¬
pear in the national study.
Vie hope that you vail take time out to complete the instru¬
ment and return it. Your cooperation will be greatly appreciated.
Cordially,
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MIDDLE SCHOOL PROJECT
DR. SAMUEL SILVERSTEIN, SPONSOR
ANNE W. FANNIN, Researcher
October 20, 1974
Dear Sir:
We recognized that our instrument came at an inopportune
time. Hov/ever, the National Middle School Prihcipalship Study
is of great importance and your input highly significant to its
success. Vie do have a cut off date which is near. All instru¬
ments must be returned by November 1, in order that they may ap¬
pear in the national study.
VJe hope that you vri.ll take time out to complete the instru¬
ment and return it. Your cooperation will be greatly appreciated.
Cordially,






Status Survey of The Selection and Training
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Directions: The aim of the questionnaire is to obtain a comprehensive description
of the criteria used in the selection of principals for the middle
school.
Please check (»') all of the following that apply. Please rank order
five of yoxir choices: 1, 2, 3» etc.
Atlanta. Georgia 30314 (l-3j code no
STATUS SURVEY OF THE SELECTION AND TRAINING
OF PRINCIPALS FOR THE MIDDLE SCHOOL
The Principal
Rank Check
____ Has a liberal arts background.
_____ - 2. Has various intellectual skills in reading, thinking, problem¬
solving, and appropriate habits of behavior.
_____ _____ 3* Hcls specific preparation in middle school administration.
4* Has preparation in the principles of curriculum construction,
methods of teaching, and research.
5. Has preparation in advanced study of human growth and
development.
_____ ____ 6. Has preparation in guidance and counseling,
_____ _____ 7» Has preparation in educational and psychological testing.
_____ _____ S. Has Master’s degree or above,
_____ _____ .9« Has an acceptable college transcript.
_____ _____ 10» Has satisfactory test scores.
Has successful teaching experiences including classroom
experience working with the particular age group served by
the middle school.
12. Has successful administrative experience,
13* Has administrative iuternship experiences.




15. Has the ability to work with members of the professional
staff, stxidents, and members of the community to develop and
carry out the total school program at the middle school level.
16. Has the ability to utilize the resource competencies of the
central office and area staff to provide the best Instructional
pi’ogram possible in the local school.
17. Has the ability to execute effectively the management respon¬
sibilities associated with the support of the total middle
school program.
IS, Is well acquainted with the total educational program,
kindergarten through twelfth grade.
19. Is keeping aware of current philosophy, research and practices
in elementary and secondary education, especially as they
relate to the middle school.
20. Maintains membership in professional organizations.
21. Has an understanding of the problems peculiar to early
adolescence.
22. Attends meetings of professional organizations.
23. Is a student of educational administrative theory and practice.
24. Is well qualified by study and practice to initiate and
conduct experimentation and research.
25. Is aware of national and cultural trends and their probable
impact on elementary and secondary education.26.Is committed personally and professionally to the maintenance




Status Survey of The Selection and Training of
Principals for The Middle School Sent to
Middle School Principals
r~%. X 1J.XX v>/i.^XT x x
diddle School Project
k;hool of Education
P. O. Box 395
Atlanta, Georgia 30314
STATUS SURVEY OF THE SELECTION AND TRAINING




Directions: The aim of the questionnaire'is to obtain a comprehensive description
oi thR middlfi school principalship. The questionnaire consists of three parts:
Part I - Demographic Characteristics
Part II - Administrative Experience
Part III - Educational Characteristics
Please answer every qtiestion. Pay close attention to the various directions
throughout the questionnaire. For some questions none of the alternatives provided
will correspond exactly to your past situation or your present point of view. In
these cases, please choose the alternative which comes closest to the answer you
wovild like to give.
Regardless of the number of choices available for particular questions, please
choose only one. Please use a check mark (/) to indicate your choice.
The numbers in parentheses next to each item are intended for the keypunch opjerator
only, i,e,, all items are numbered according to the machine scoring of their
answers.
PART I ^ DEMOGRAPHIC CHARAGTERISTICS
1, Vlhich of the following population categories best describes the location of the
middle school of which you are a princip)al? Choose only one.
1, City of more than 1,500,000 popnilation
2 City between 250,000 and 1,499»999 pwpulation
3
__
Urban area between 5000 and 249f999 population
Small town below 5,000 p»pulation
5
__ R\iral
Nhat is your sex? 1
___ Male 2 __ Female
What is your age? Choose only one.















__ 60 or older
What is your marital status? Choose only one.
1 Married 2








Question 5» The next question concerns geographical region. The states to be in-
clrded in ansvfering the question are indicated below:












































































PART II - ADMINISTRATIVE EXPERIENCE
6. At what age were you appointed to your first administrative or supervisory
position in education? Choose only onoo








7 45-49 years (ll)
8
_____ 50-54 years
9 55 or more years
7- At what age were you appointed to your first principalship? Choose only one.
1








7 45-49 years850-54 years (12)
Q 55 or more years
8. How many principalships have you held, inclxKiing your present one? Choose
only one.
9.
1 One 6 Six
2 Two ' 7 Seven
3 Three 8 “ Eight (13)




How ;many years of experience as a principal have you had in all? Count
year as one year of experience. Choose only one answer.
5 8-9 years
1
__ One year 6 10-14 ^years.
2 2-3 srears 7 15-19 years
(14)3
__ 4-5 years 8 ___ 20-24 years
4
__ 6-7 years 9 25 years or more

















9 18 years or more
(15)
PART III - PREPARATION AHD TRAINING
11. What is the highest earned degree you hold? Choose only one.
1
____ No college degree
2 ■ Bachelor’s degree or four-year teachers college degree
3
_____ Master* s degree in education
4
_____ Master* s degree in field other than education
5
_____ Master* s degree plus 15 hours of graduate work
6
_____ Master* s degree plus 30 hours of graduate work
7
_____ Master* s degree plus 45 hours of graduate work
8
____ Doctor of education
9
_____ Doctor of philosophy
12. In which of the following areas did you major as an undergraduate? If you
had a major in more than one area, choose the one in which you had the most













_____ Physical or biological sciences
B Social Sciences (e. g., economics, sociology, anthropology)
9
____ Other (Please Specify)
13- In which of the following areas did you minor as an undergraduate? If you









_____ Fine Arts (18)
5 Humanities (e.g., literature, history, etc.)
6
_____ Physical Education
7 Physical or biological sciences8Social Sciences (e.g.. economics, sociology, anthropology)
9
_____ Other (Please specify) '
14- What is your major field of graduate study?
1
_____ Business




_____ Humanities or Fine Arts
5 Middle School Education (19)
6
_____ Junior High School Education
7
_____ Senior High School Education ,8Science or Engineering ’
9
____ Other (Please specify)^10 I have done no graduate work





































25 courses or more
(21)
-5-
17’ Below are listed courses which either are or should be tatight in schools of
education. Which of them do you consider to be absolutely essential for a
beginning middle school principal? Please check {/) five choices. Rank
order your five choices: 1, 2, 3f 4» 5.
Rank Check Rank Check
1 Administrative theory and 18 School law
practice 19 Internship
2 Plant design and main- 20 Leadership Behavior
tenance 21 Con5)uter Science
3 General Psychology 22
__ Human Relations (22-58)
4 Public Relations 23 Psychology of Learning
5 Philosophy of Education 24 History of Education
6 Elementary School Organ, 25
'
Research and Methodology
7 Middle School Organization 26
__ Supervision of Instruction
8 ■ Junior High School Organ. 27 Vocational Education
9 Senior High School Organ, 28 Child and Adolescent
10 Curriculum Development Development
11 Counseling and Guidance 29 Social and Economic Context
Theory and Practice of Contemporary Education
12 Planning, Scheduling Extra- 30 Political Science
curricular activities 31 Group Process
13 School Business Management 32 Organizational Behavior
14 Personnel Administration 33 S ysterns Analysis
15 Tests and Measurement 34 Adult Education
16 Comparative Education 35 Community Relations
17
.
Human Growth and Developmnt 36 Other






3 4-4-4 system '
4 Other (Please specify)
19. ^'/hat is the enrollment of your middle school as of October 1» 1974?
Choose only one;
1
_____ 3000 students or more
2 2000-2999
3 1500-199941000-14995750-999 6 500-749250.4998150-249Fewer than 15O
20, V/hat was your chief assignment imn^diately prior to becoming a middle school
principal? Choose only one answer.
1 Assistant or vice principal
2
_____ Department chairman or area supervisor3Superintendent4Elementary school principal
5 Senior high chool principal6Position in district or county office
7
_____ Athletic coach and/or director
8
_____ Elementary school teacher9Senior high school teacher 10 Dean, counselor, orother inidance position1 Junior high/middleschool teacher2 Other (Please specify)(1-11)
21
-6-
, Hov; many years of teaching experience did you have prior to taking your
present position? Do not include your years as a full-tin« administra¬
tor or supervisor. Choose only one ansv;er.
1 None
2







25 years or more
(12-10)22.Relative importan ce attached to various kinds of administrative experi¬
ence as preparation for a beginning middle school principal. Please















Department chairman or area supervisor
Counselor, other guidance vrork
Elementary school principal
Assistant principal of elementary school (21-34)
_ Senior high school principal
_Assistant principal - senior high school“
Elementary or middle school teacher
Assistant principal of middle school
Senior high school teacher
Athletic coach and,or director
Service on curriculum coiranittees
Position in central office or area office (director, etc,)
Other (please specify)23.What grades are included in the middle school of which you are principal?












7 Other (Please specify)
(35-40)24.In which of the following kinds of positions have you had one full year














Assistant elementaiy school principal
Athletic coach and/or director
Supervisor/resource teacher
Counselor, or other guidance worker
Senior high school principal
Assistant senior high school principal (41-52)
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